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itor’s Note
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. |es/research papers on recent trends in .6dUC.’:.1t101’1 and a book revieyw The
seven articles . us themes like emotional intelligence, human values, socig]

rworking sites web based education, digital education etc.
netwo ’

The first paper Emotional Intelligence: A Key Factor to Success in our Life by

br. Mohsin Ali Khan gives a clear view on the_neeld aflllc(‘ iI?P_Ortance of the
omotional Intelligence as a key factor t.o our success in al W:/ 1s 0 ”htl“;a. The second
paper,’ Architecting Society and Nation through Hufnazll 21”1?3 hy }?r. Rekha
Mahajan discusses how the teachers are 1.nstrumejntal in developing hig valufas in
students and various strategies for inculcating values can be effectively
implemented. The third paper by Ms Rajani Upadhaya, “Shalll the Development of
Emotional Intelligence be one of the goals of Modern Education?” concentrates on-
how success in the classroom depends on more than just the child’s IQ. Students
with higher levels of emotional intelligence are able to better manage themselves
and relate to others around them. This can help them develop improved self-
motivation and more effective communication skills an essential skill to help
students become more confident learners. The fourth research paper, “Effect of
Social Networking Sites on Learning Teaching Process’ by Dr. Suman Lata & Dr.
Abhilasha Gautam added a piece of information to the field of Education Research
related to SNS (Social Networking Sites). The fifth research paper by
Surendheran.K; Vivek.V; MallikaVijayakumar, “Novice programmers’ attitude
towards the introduction of block-based coding in Virtual Reality programming” is a
descriptive study that contributes to our understanding of the connection in between
coding atmosphere and discovering, illuminating the importance of shaping
introductory programming experiences, especially to novice programmers. The sixth
paper on Evolution of English Education in India is by Mridula Sharma. The seventh
paper deals with digital education,” Bharat ke Adhunik Paridrishya me Digital . .
Shiks'ha"by Dr. Virendra Singh and Dr.Kiran Garg. The eighth research paper is | l'
Con.t”bUth by Ka.vita Rani and Dr.Sundeep Kumar . The issue ends with a book
review by Mr. Sanjay Bhardwaj of “ GODAN”, authoured by Munshi Premchand.

. ch Invite our readers to contribute to the journal by sharing their knowledge in

(] [s 1 . vt . . W

e Zrmu olf dbr;mlcs, action rescarch reports, theoretical papers, book reviews,’
-rour valuable suggestions and comments for i - '

: §¢ or impr the.

journal are welcome, provement of the quality of

Prof.(Dr.)Tandra Sharma

_ Editor, JIMS JOURNAL OF EDUCATION
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As a reflective academician, scholar and reflective practicener in the field of education, one must have
felt a need of a platform to share their ideas. Yes it is the Journal where research papers, articles, action
research, case studies etc can be shared.

JIMS JOURNAL OF EDUCATION (JJE) is a peer reviewed annually published Journal under the patronage of
reputed educational group JIMS. The Journal has tried to cover important aspects of education and its
related areas. JJE explores all the perspectives of disciplinary and interdisciplinary knowledge. The
Journal has focussed towards theoretical as well as practical implication of education.

Views and factual claims expressed in individual contributions are personal to the respective

contributors and are not necessarily endorsed by the editors, their advisors, or the publishers of the
journal.

Guidelines to Authors

o Length of paper: 3000-5000 words are preferred.

e Articles must be sent by e-mail to researchedu.gn@jagannath.org

« Title Page: Title of the paper, Author(s) name(s), designation and affiliations, affiliation

addresses, e-mail address, communication address and contact nhumber of each author.

Abstract and Keywords should be included in Title page.

General Rules for Text:

Font: Times New Roman; Size: 12

Paragraph Spacing: Above paragraph — 6 pt; Below paragraph — 6 pt
Line Spacing: 1.5

Margin: 1 inch all around.

Preparation of Text:

Title: It should be concise and informative.

» Abstract: A concise and factual abstract is required (length of 150-200 words). The
abstract should state briefly the objective of study, the findings and major conclusions.

» Keywords: Inmediately after the abstract, provide a maximum of 6 keywords.

» Figures and Tables: It should be given on separate page and properly titled as Table No.
and Figure No. It should be at proper place, where the discussion on them has made in
the article.

e References: must be in latest APA Format.

* Editorial decisions will be communicated within a period of 4 weeks of the receipt of manuscript.
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The soft copy and hard copy are to be sent to the Editor in Chief at the following address:

Editor

JIMS JOURNAL OF EDUCATION, Jagannath Institute of Education

JIMS Engineering Management Technical Campus (JEMTEC),

48/4, Knowledge Park-lll, Greater Noida, PIN 201306, INDIA

Mobile No. +91 9891073684, Ph. No: +91 120 3819733, Fax +91 120 2323806
Email: researchedu.gn@jagannath.org, Website: Www.jimsgn.org
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Emotional Intelligence: A Key F
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Abstract _ 0 :;'__

dstick which is increasingly applied to assess a person’s Well'bEing'A g
: i and relates to feelings and emgt; &1

in li i - life, everyone experences ] ) otiong, |
in life. In different context of everyday life, s |
Emotional intelligence has emerged as one of the ke_y component of er;l;);?er:;l ?Siui:;nent,-persona]-

wellbeing, life success, and interpersonal relationship. The h.armony ¢ twWo minds; the »

g, ) tional intelligence. Shaped by childhood experience |

emotional mind and the rational mind constitutes emo oy ¢ ' |
Emotional Intelligence, can be nurtured and strengthened throughout adulthood w11tlh 1mfn'ed1ate benefitto | ;
our health. relationship and professional life. Emotionally intelligent people have the ability to empathize, |

can preserve, control impulses, communicate clearly, make thoughtful.decisior%s, solve problerfxs and
work with others that earn them success. At school children do better in tests if they are emotionally
strong and it also helps them to create a safe, comfortable classroom atmosphere that makes easier to
learn. Emotional Intelligence may act as a moderator of the effects of cognitive skills on academic
performance. People of high Emotional intelligence are able to extrapolate these skills to the emotions of :
others. Being emotionally intelligent, being aware of emotions and their causes can help stay attuned to | *

motivated attitude, express and project it on others, and produce better results at work and in personal life. T
Thus this paper may give a clear view on the need and importance of the Emotional intelligence, since it | |

may become a key factor to our success in all walks of life.

—

Emotional intelligence is the new yar

9 e

Vet

Key Words: Emotional Intelligence, Emotional Mind, Rational Mind, Emotional Quotient, Intelligence
Quotient, Emotional Competence i “_ R

Introduction:
In the past twenty years “Emotional intelligence’ has emerged as one of the key compo

)

emotional adjustment, personal wellbeing, life success, and interpersonal relationsh

chffcrent context of everyday li'fe, everyone experiences and relates to feelings and emo
However, the most recent empirical research shows that emo o

contribute to cnhanced performance and better decisio
personal life. n m

tions can be constructiv;é.
aking both at work place

Neuroscientists and cvolutionists throu

1 gll lhcir researe .
the two minds; the emotional ming cscarch have shown that, the harmon

and the par; ) )
° ational mind constitutes emotional intell

e
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hich is the L _ _ '
‘:; \ rtkei to succiessﬁll and fulfilling life. The rational mind centered in the neo-cortex,
t iou:t:,r P lal' Ob_the brain promote individual to learn and remember. The emotional mind, the
S_u cortical imbic system lying beneath the gray matter of brain is the source of basic emotion
like, love, anger, fear, disgust etc.

Emotion: Basic component of personality

Emotion.al traits form the core of human personality. Emotional change embraces change in
personah‘ty, and personality characteristics such as empathy, warmth, social skills, motivation
and persistence are influenced by the adaptive nature of emotional expression ; changing our
personality from within.

The origin of the term ‘intelligence’ is from ‘personality’ and the origin of the term emotional
%ntelligence’ is from intelligence’ as defined in personality theories. (Sing, D. 2007). Intelligence
is an area of personality that is usually treated apart from other aspects although it interacts
closely with personality traits and types. Concepts of emotional intelligence thus centered on the
interaction between emotion and cognition as sources of personality that emphasize the
functionality and adaptability of emotions. Mayer (2001) examined the psychological activities
of the past century and defined the emergence of emotional intelligence into five time periods:
Emotion as separate narrow fields, precursors to emotional intelligence, emergence,
popularization, broadening, research and institutionalization of emotional intelligence.

Western Perspective of Emotional Intelligence:
The origin of the concept of emotional intelligence is however attributed to Charles Darwin, who

believed that emotions ensured survival by energizing required behavior and also signaled valued
information. From the beginning of the 19th century Intelligence and Emotions were considered
as separate fields of study. There are researchers like E.L. Thorndike (1920) who had long ago
introduced the concept of ‘social intelligence.” David Wechsler, as early as 1940, referred to

intellective as well as non-intellective elements by which he meant affective, personal and social

factors that determine one’s ability to succeed in life.

In 1995, Daniel Goleman, science writer for the ‘New York Times’ and trained psychologist at
Harvard, published ‘emotional Intelligence, why it can matter more than 1.Q” and in 1998,
another book called “Working with Emotional Intelligence” which broadens the concept of
emotional Intelligence. Goleman prefers to call his model of emotional intelligence as ‘theory of

performance’ rather than ‘theory of personality.

Goleman adapted his framework of cmotional intelligence based on ‘emotional intelligence
competencies’, which he described as, ‘a learned capability based on emotional intelligence
those results in outstanding performance at work’. In this new model, Goleman looked at the

__ﬁ
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tional intelligence theory, and reviewed Mumber o
0

S ; lying €mo 2t
physiological evidence underlying formance, and the factors that distinguished the byt
s

studies of the drivers of workplace PeT
individuals from the average ones.

otional intelligence may explain differences in the quality of intrapersopg|
hips and contribute to job performance and management effectiveneg
2000. Following definitions may explain the concept more wisely:

It is believed that em
and interpersonal relations
(Mayer, Caruso & Salovey

Peter Salovey and J.Mayer (1990) defined the term Emotional Intelligence (ET) as a form of
y to monitor one’s own and others feelings and

social intelligence that involves the abilit . : rs feelin
emotions to discriminate among them and use this information to guide one’s thinking and |

action. .
Daniel Goleman (1998): Emotional Intelligence is the capacity for recognizing our own feclings

and those of others, for motivating ourselves, and for managing emotions well in us and in our :
relationships. Emotional Intelligence describes abilities distinct from, but complementary to,
academic intelligence or the purely cognitive capacities measured by IQ. b

Indian perspective of Emotional Intelligence:
The concept of emotional intelligence in the Indian context is embedded in its highly valued
social concerns, virtues, religious traditions and cultural practices. India often treats individua

inclination as consistent with duty or dharma. Indians develop a morality of caring whic b
CA o

emphasizes broad and relatively known contingent interpersonal obligation- a familial view'offﬁ%‘é
interpersonal relationship and contextual sensitivity. The Indian tradition has form differe 3
systems of belief and practices that emphasized certain interdependent but interrelated concep

like stress and suffering. We cannot imagine a life worth living, beautiful and meaningful

without positive emotions. All the growth and development in the world is the result of this,

powerful emotion. In Indian perspective different researchers tried to define the Emotionals
Intelligence in following manner; B

Dahp Singh (2003): Emotional Intelligence (EI) constitutes three psvchological dimension
emotional sensitivity, emotional maturity and emotional e ; tiv
individual to recognize truthfully, o tn
behaviour.

Mala Kapadia (2004): Emotional Intellj
described as, transformation of mind, bo
universal wellbeing and abundance ofj(,)y

et petency, which moti
Interpret honestly and handle tactfully the dynamics of bui

g;,cncc from Vedic Psychology perspectiv"
dy and spirit to realize our true potenti

Framework of Emotional Intelligence:

Ereemans e
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Daniel Goleman developed (1998) a framework of emotional competencies which determines
the extent of emotional intelligence acquired by an individual. An emotional competence,
according to him *is a learned capacity based on emotional intelligence that results in
understanding performance at work”. This earlier framework consisted of five domains or
dimensions such as; self-awareness, self-regulation, motivation, compassion and social-
compelencies.

These five domains were of 25 competencies. This was further refined by Richard Boyatzis,
Goleman and Mckee, A. in the year 2002. In this new model, Goleman looked at the
physiological evidence underlying emotional intelligence theory, and reviewed number of
studies of the drivers of workplace performance, and the factors that distinguished the best
individuals from the average ones. The framework illustrates that we cannot demonstrate the
competencies of trustworthiness and consciousness without mastery of the fundamental ability of
self-management or the competencies of influence, communication, conflict management and so
on without a handle on managing relationships. The following table presents the current version
of Emotional Intelligence framework as proposed by Deniel Goleman and his co-workers (2002).

Table: The Framework of Emotional Intelligence (Goleman):

E.L. Factors Self (Personal Competence) Other (Social competence)
Recognition | Self-Awareness Social Awareness
- Emotional self-awareness - Empathy
- Accurate self-assessment - Service orientation
- Self-confidence - Organizational awareness
Regulation Self-Management Relationship Management
- Self-control - Developing others
- Trustworthiness - Influence
- Conscientiousness - Communication
- Adaptability - Conflict management
- Achievement drive - Leadership
- Initiative - Change catalyst
- Building bonds
- Teamwork & collaboration

Source: Goleman, D. Boyatiz, R. and Mackee, A. (2002)

Intelligence Quotient and Emotional Quotient:
Individual born with a certain potential for emotional sensitivity, emotional memory, emotional
processing and emotional lcarning ability which arc the inborn components and form the core of
intelligence. The level or potential of one’s emotional intelligence is relatively

fﬁ
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s in life, resulting in one’s emotional quotient (EQ)
relative measure of one’s emotional intelligence Or potential. This intelligence can cither ’ba
¢ e

developed or damaged with life experiences, particularly by the emotional lessons taught by the
parents, teachers, carc givers and family during childhood and adolescence. The impact of these

vel of emotional quotient.

measured through some tests of situation

lessons result in one’s le

‘Intelligence Quotient’ is a Measure of intelligence whereas ‘En.lotional Quotient’ is a measure of
al intelligence. Though the relationship between emotions and rational intelligence is 5
al Quotient’ is not opposite of Intelligence Quotient’ rather complement tg
1ggests that emotional and social skills help to improve cognitive

emotion
complex one Emotion
one another. Research st

functioning.

Emotional Competence:
Emotional competence is a learned ¢

outstanding performance at work. Our emo
learning the practical skills that are based on its five elements — self awareness, motivation, self-

regulation, empathy and adeptness in relationships. Our emotional competence show how much
of these potential we have translated into on the job. Emotional competence is the combinationf: i
of both social and emotional competencies; just as H. Gardner uses the term ‘personal i
intelligence’ to subsume both inter and intrapersonal abilities (Goleman 1998 p- 339). 1t 1slfi&
because of this specific reason; the proposed study has been conducted on Goleman’s G
competence based model of emotional intelligence. 3

apacity based on emotional intelligence that results in
tional intelligence determines our potential for.

Nature of Emotional Intelligence:
Emotional intelligence is the new yardstick which is increasingly applied to assess a person’s
well-being in life. Shaped by childhood experience “Emotional Intelligence’ can be nurtured and febaigg
strengthened throughout adulthood with immediate benefit to our health, relationship and work. o
Emotionally intelligent people have the ability to empathize, can pres’erve control impulses";v S
communicate clearly, make thoughtful decisions, solve problems and work vs;ith others that e .
them success. At school they do better on tests and helps to create a safe, comfortable classro"
atmos;‘)hc.rc th?t makcs. it easier to learn. To Goleman,emotional intelli ence does not alv;r"a
mean ‘being nice’ or gflving free rein to feelings, rather, it means mana ii feelings sO that'ﬂ:l
are expressed appropriately and affectively, enabling people to work ‘tigegth:: slrr;gosothly toiiy

l 1CIT 1 l « i ( l ( q Vv |
iy

I. Emotional intelligence is as powerful. and
5

contributes only about 20% of success in life at times more powerful than IQ. Whil
S :

the other forces contribute the rest.
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2. Unlike IQ, emotional intelligence may be the best predictor of success in life.

3. Emotional intelligence is not fixed genetically, rather it is largely learned and continued to
develop throughout life,

4. The concept of emotional intelligence is to be applauded not because it is totally new but
because it captures the essence of what our children or all of us need to know for productive and
happy.

5. In working situations too, emotional intelligence helps more than one’s intellectual potential in
terms of one’s 1Q or even professional skills and competencies.

6. Emotional intelligence develops with increasing age and experience, as a person progresses
from childhood to adulthood.

7. Men and women have a personal profile of strength and weaknesses in Emotional intelligence
abilities, while women tend to be stronger in competencies based on empathy and social skills,
men do better in those based on self regulation,

8. People’s emotions are rarely put into words rather they expressed through other cues. The key
to intuiting another’s feelings is in the ability to read non-verbal channels like communicating
through eye contact, tone of voice, gestures, facial expression.

Mayer J.D. (2000) discussed that emotions and reasoning sometimes have been viewed in
opposition to one another.” Traditional views of emotions were that reason was superior and
opposite of emotion and play negative role.

Emotional Intelligence and Educational Practices:

Education is to draw out the innate tendencies, capacities and inherent powers and develop them
to the full, through formal, informal and non-formal agencies. Most of the problems in our life
whether childhood or adolescent problems, home and family problems, work situation problems
or political, regional or international are the result of mishandling of the involved sentiments,
feclings and emotions of the individuals concerned, group of individuals, society and the nations.
The viewpoints and ideas propagated by Daniel Goleman (1998) have brought a revolution in the
field of childcare, home, school and workplace management. Although it may seem a bit
exaggerated in the tall claim that emotional intelligence is a sure guarantee for the advantage in
life, yet there is no denying of the fact that one’s emotional make-up counts quite substantially
towards one’s ability to deal successfully with other people and with one’s own feelings.
Goleman considered school as one place which can turn to compensate children’s deficiencies in
emotional and social competence. As such schools face the challenge to teaching as well as
nurturing the emotional skills of children through various types of activities.

Mecasurement of Emotional Intelligence:

_wh
JIMS JOURNAL OF EDUCATION Page 6
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f one’s intelligence we make use of one or the other intelligence tee]
3

(verbal or non-verbal). Similarly for the measurement of one’s emotional intelligence We can

make use of such measures called emotional intelligence tests or scales. A few references of such
1 intelligence are being discussed as follows;

For the measurement 0

well-known measures of emotiona

al Quotient Inventory — EQ-i:
Reuven Bar On and tested on over 48,000 individya]

worldwide. The Bar- On Emotional Quotient Inventory is designed to measure a number of
constructs related to emotional intelligence. A growing body of research suggests that emotiongj
intelligence is a better predictor of success than the more traditional measures of cognitive

intelligence (1Q).

(b) Self-Report measures of EQ: ‘ ‘
Self-report measures of emotional intelligence include the Emotional Intelligence Appraisal by

Bradberry and Greaves. This appraisal measures the following four EQ skills- Self-Awareness,
Self-Management, Social Awareness, and Relationship Management.

(c) Activity-based measures of Emotional Intelligence:
Mayer-Salovey —Caruso Emotional Intelligence Test is a measure of emotional intelligence

involving a series of emotion-based problem solving items, of which the answers have been. .

(a) Bar On Emotion
Based on 19 years of research by Dr.

deemed correct by consensus.

Emotional Intelligence and Other Related Issues: bLL
ki L

Emotional Intelligence may act as a moderator of the effects of cognitive skills on academic

performance. People of high Emotional intelligence are able to extrapolate these skills to the .
emotions of others. Being emotionally intelligent, being aware of emotions and their causes can' - ,
help stay attuned to motivated attitude, express and project it on others, and produce better
results at work and in personal life. B
Berrocal, D. and Fernangaz, P. (2008) discussed four basic areas, where the benefit of emotional ., v
intelligence skills can facilitate the skill of solving behavior problems in student’s namely as
follows; il DIy

s A0y |
(a) Emotional Intelligence and Psychological Well-being: : Yy oA

in[eF]igcncc report fewer physical symptoms, less social anxiety, depression, greater use of acttye
coping strategics, perceive stressors as less threatening that lead to psychological wellbeing i

(b) Emotional Intelligence and Interpersonal Relationship:

People of high Emotional intelligence are able to extrapolate these skills to the emoi %

others. i i ioence skills ; il
Emotional intelligence skills are basic factors in establishing, maintaining and rh
, .
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quality interpersonal relations. Research evidences have established strong positive relationship

between emotional intelligence and interpersonal relationships.
(c) Emotional Intelligence and Academic achievement:

Emotional Intelligence may act as a moderator of the effects of cognitive skills on academic
performance. Persons with limited emotional skills are more likely to experience stress and
emotional difficulties during their studies. The ability to pay attention to their emotions,
experience feelings with clarity enable one to recover from negative states of mind that have a
decisive influence on students mental health and psychological balance which ultimately effect
ones academic achievement.

(d) Emotional intelligence, Motivation and Creativity:

Emotional Intelligence relates to contemporary theories of motivation including Maslow's

hierarchy of needs and self-efficacy theory that are based on evaluation of our social awareness
and emotional responsiveness in a given situation. Thus, being emotionally intelligent, being
aware of emotions and their causes can help stay attuned to motivated attitude, express and
project it on others, and produce better results at work and in personal life. Additionally, EI
contributes to ethical behavior and creates positive work environment, influencing employee’s

job attitudes in a healthy way.
(¢) Emotional intelligence and Decision Making:

Many researchers agree that the key to good decision making is to employ both thinking and
feeling in one‘s decisions. Positive moods and emotions seem to help decision making. People
experiencing positive emotions are more likely to use heuristics to help make good decisions

quickly. Positive emotions also enhance problem-solving skills so that positive people find better

solutions to problems.

(f) Emotional intelligence and Negotiation:

Everybody knows that negotiation is an emotional process. Being aware of emotions and moods
of oneself and others can help manage stressful situations and improve conflict resolution. Active
listening techniques and reading nonverbal cues to recognize and understand emotions are
clements of both emotional intelligence and successful negotiations.

(2) Emotional intelligence and Leadership:
Effective leaders rely on cmotional appeals to help convey their messages. When leaders feel

excited, enthusiastic, and active, they may be more likely to energize their subordinates and

Mﬂ
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competence, optimism, and enjoyment. (Robbins, Judge, 2

lso emotionally intelligent. » 2009),
tiveness of workers, work group and whole organizay;

| competencies and such realization may one of the re:sn to
has recently attracted the attention of many bebayi ons
With this conceptual background, the study hag b(;ral
d in the preceding chapter. -

convey a sense of efficacy,
Therefore, successful leaders are a
Goleman (1995) recognized the effec
be influenced by emotional and socia
due to which emotional intelligence
scientists and management practitioners.
designed and studied that has been discusse

Conclusion:
In different context of everyday life, everyone experiences and relates to feelings and emotiong
3

since they are our basic instincts. Emotional intelligence has emerged as one of the ke

com;_nonen_t of: emotional adjustment, personal wellbeing, life success, and interpersona){
relationship. Emotional Intelligence is the capacity for recognizing our own feelings and those of
others, for motivating ourselves, and for managing emotions well in us and in our relationshipz

Emotional Intelligence may act as a moderator of the effects of cognitive skills on academic '

performance. People of high Emotional intelligence are able to extrapolate these skills to the

Ifv:lmotlons of others. Being emotionally intelligent, being aware of emotions and their causes can =
elp stay attuned to motivated attitude, express and project it on others, and produce bett
results at work and in personal life. ’ e g
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Abstract

Human values play a vital role in the development and progress of any country and this
primarily depend on its Educational System. Human values have the foundation of the
Indian education system and its roots lie deep ever since Gurukul days when all students
would reside together in Ashrams. The family, school and society all play an important
role in inculcating high values in the future generations of our country. Among these, our
class room teachers and the quality of teaching play a very vital role in shaping the
generations and imparting human values in them.

The class room is a miniature society where students learn social skills and social
etiquettes. They are the future of our society and the values they learn play an essential
role in shaping our nation. Students need to be imbibed with values like love, humanity,
compassion, kindness, patience and appreciation, which are the building blocks for
practical values like fairness, discipline, sensitization, punctuality, respect and obedience.
Students act and react to various situations according to the lessons and values that they
have learnt and observed around them. Often conflict arises with regards to these lessons . M
within their growing minds, which need to be addressed attended to with urgency. (5%

Intelligent merging of human values and modern education system in the ever-changing
and growing nation is the need of the hour. The author advocates the increasing role of
teachers towards the future generation of the society and advocates not to compromise ./
with the values integrity and character in the interest of building a strong nation and a <
healthy society. This paper discusses how the teachers are instrumental in developing high. .

values in students and various strategies for inculcating values can be effectively « ’
implemented. A\

Keywords: Human Values, Reflection, Role Playing
Introduction
system coupled with emphasis on science and technology is producing highly skilled students

and professionals with immensc amount of money and power. The connecting links to hdp
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depleting serious crises at the personal & societal level are manifesting. Values are desirable

guiding principles of life that enhance the development of an individual. The main features of the
conception of values are:

» They are goals people strive to attain

- :
» Values are abstract in nature
» They guide an individual’s action

» Importance of values is relative and varies from person to person

Values are the back-bone of the society they vary from time to time and from society to
society. It is important that the students are able to distinguish between good and evil; they are

conscious of right and wrong. The values expected are students are honesty, truthfulness, respect

and discipline.

Ancient System of Education

During Ancient India, the Gurukul System of Education was prevalent; all students
resided together in the Ashram without any discrimination. Students were treated equally and
dignity of labor was taught. The objective of Gurus of Ancient India was to transform the
personality of students. Utmost importance was given to morality, honesty, duty, truth,
friendship and brotherhood; students were prepared to become responsible citizens who would
contribute in social welfare. As the students learned during Bramcharya, they concentrated and
shsorbed what they were intended to learn. The deep rooted values of our culture were

iransferred to the students through the teaching of Vedas, the Upanishads and Epics.

\Why Values are Important

The problem of declining values is multi-dimensional arising out of combination of major
<ocial forces such as globalization, actualization, consumerism, commercialization of education
and threats to humanity duce (o climatic changes, degradation of environment, violence and
lerrorism. These lead to insceuritics, individualistic life styles, acceleration of desires, misuse of
wcience and technology, pessimisms, SCnse of alicnation and other negative consequences.

Depleting values has resulted into violence, corruption and conflicts in the socicty.

— e —
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ent education system has contributed in skewed development of studeng
With

n examination. The cognitive domain is the area of prime focys and g
the

t. The students are fueled with competitive spirit right from ¢,
the

The pres

tremendous emphasis 0
affective domain taken a back sea

inning of formal education, students are becoming more self-centered and are detacheq fro
m

beg
and relational skills. They are unable to think is terms of contributing the

their emotional

society, country or environment.

Role of Teachers in Imbibing Values

In the present family set up where parents are over wo
ole of Education. The joint family system was instrumental in

rked and stressed, teachers are

expected to take up a broader 1
developing values like caring, sharing and tolerance in children which is now on the decline:

hence teachers today shoulder more responsibility in crafting the child. Transformation can take
place in students in the class room. The teacher is the epitome of knowledge and values for the

students. It is extremely important that the teacher acts appropriately and posses rich values. The

role model for students must practice what he/she preaches; students during their formative years

are influenced by the teacher.

Approaches to inculcate Human Values
Teaching values through a given set of rules and warnings in effective. These rules tell

them what is right and what is wrong. Students are told that these rules have to be obeyed-like -

speaking the truth, obedience and respect which get unveiled over or period of time. The

v

behavioral expectations are followed with either punishment or reward hence they get deep’

seated in the mind.

o

Students are also impressed by real life hero’s, from fiction, stories, cartoon characté‘.!j .
history or movies, through discussion the teacher can present the hero’s with their admira ble!
quality. Narrating/reading folk tales and fables are a medium to teach students right and wro o

Students arc hooked on to storics and they have a lasting impact

Reflection is another cffective approach to imbibe values. The students are asked to/bes

reflective and analytic about their action, whether it was appropriate or could be
W) (8
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improved. In this honest approach the teacher can tell them about more an appropriate and

rcasonable alternatives. The students are provided with a free environment and are encouraged to

express themselves.

Role playing can be an effective tool. Values can be taught through problem solving. It

begins with dilemma and conflicts where the learner is expected to make appropriate judgment

according to the situation, the development of moral reasoning occurs through exposure to

dilemmas. This approach of role playing is significant in influencing moral behavior and

developing values. In role playing the student changes his behavior or attitude to fit into the role
assigned to him. The teachers can lay emphasis on the projection and analysis of values.

Mimicking values help in better understanding and reinforcement.

Group works also contribution towards value formation in students. The activity may

include games, group projects, celebrating national festivals, skills, club activities, visits to

historical places or forming social service groups to sensitize the students about the under

privileged section of the society. Students develop the desired values like caring, sharing,

tolerance, respect and working together.

Wrapping-up
Teachers play a most important role in developing and imbibing values in students. The

future of the nation depends on the way this generation is shaped. The core human values such as

honesty, sincerity, morality, respect, comparison, care, responsibility and humility influence

most if not all motivated behavior. Human values impact the society, ones professional life and
personal conditions. We can visualize the co-relation between the declining human values and
prevailing problems. The class room and teacher are effective agents of change in the road map

for moving in the cherished direction.
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Abstract

Success in the classroom depends on more than just your child’s 1Q. The way your child
identifies, understands, and manages emotions can have an impact on everything from his or her
relationships with classmates to performance in the classroom. Because of this, emotional
intelligence is an important stepping stone to success, both inside the classroom and beyond. But
what exactly is emotional intelligence and how can it help students? Emotional Intelligence is
your child’s ability to identify, evaluate, control and express his or her emotions. A high level of
emotional intelligence helps your child use feelings to identify and solve challenges,
communicate with others, and make decisions. Students with higher levels of emotional
intelligence are able to better manage themselves and relate to others around them. This can help
them develop improved self- motivation and more effective communication skills-essential skills
to helping students become more confident learners.

Key Words: Emotional Intelligence, Understanding, Relationship, Management, Empathy,
Self-awareness, Self-regulation.

Introduction

Life is essentially a relationship between a living organism and its surroundings bit it is
permanently threatened and disturbed. The last decade has seen a steady rise of reports like
desperation and recklessness among adolescents. More emotions are not always better as they
lead to indulgence and diversion. To be intelligent is to solve new problems and to deal with
diverse situations. Hence, there is a need to bring intelligence to emotion-Mayer and Salovey
(1990) coined the phrase emotional intelligence and defined it as the specific competencies it
encompasses organizing skills in four branches i.e. perceiving emotions, facilitating thoughts,
understanding emotions and managing emotions. Originally emotions were considered as
distracting elements of cognitive process but now emotions are considered as vital phenomena
for providing uscful information, about how to solve daily problems. So, the intelligent use of
our emotions is considered cssential for one’s physical and mental health. Increased feelings of

—‘—_———-——F
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control and competence should lead to more active, effective coping and to better mentg) i
n
physical health outcomes.

otional Intelligence as a Measure for Success in Life

much as 80% of a person’s SUCCess in life, whereas Intelligent
ding to Goleman (1995). The student today has become the
ties, but also his creativity, emotions apg
for success; emotional intelligence apqg

Em

Emotional Intelligence predicts as

Quotient predicts about 20% accor
ly his reasoning capaci

center of concern, not on
e only measure

alone is no more th

interpersonal skills. 1Q
igroleina person’s SUCCESS.

social intelligence also play a b
ple of their own age-their peers. During these years, they spend more

time with their peers and without parental supervision. With peers, teens can be both connected

and independent, as they break away from their parents’ images of them and develop identities of
in feeling proud and confident of their unique traits,

their own. While many families help teens 1
epting of the feeling, thoughts and actions

backgrounds, and abilities, peers are often more acc
associated with the teens’ search for self —identity. The influence of peers-whether positive or

negative-is of critical importance in a teens’ life. The opinions of a child’s peers often carry more
weight than that of parents. The ability to develop healthy friendship and peer-relationships
depends on a teen’s self-identity, self-esteem and self-reliance. At its best, peer pressure can
mobilize teen’s energy, motivate for success and encourage teen to conform to healthy behavior. :

Peers can and do act as positive role models.
d belonging is vital during the adolescent years. |
their peers-or in their family- are more likely to e
engage in risky behaviors in order to fit in within a group. In such situations, peer pressure can

impair good judgment and fuel risk-taking behavior, drawing a teen away from the family a
positive influences and luring into dangerous activities. A powerful negative peer influence can &

motivate a teen to make choices an :

d engage in behavior that his or her values might otheleiﬁe ’-.
reject. Once influenced, teens may continue the s tance
school problems, authority defiance, gang problems, etc.

lide into problems with the law, substance,
o save children from such distracfi

ens. Parent

Teens want to be with peo

The need for acceptance, approval an
Adolescents who feel isolated or rejected by

abuse,

The questions is: what can the parents and families do t
and aberrations? First of all, it is important to encourage friendship among te
support positive peer relationships by giving teenagers their love, time, boundaries
encouragement to think for themselves. Our society expects children to be with persons who
have a positive influence, and stay away from persons who will encourage or engage in ha

destructive, immoral or illegal activitics.

#
: — =S
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j»'\nothcr Important aspect in this direction is positive parents-teen relationship, when parent-teen
m.tcractm?s are characterized by warmth, kindness, consistency, respect and love the relationship
will f]ourllsh, as well the teen’s self-esteem, mental health, spirituality and social skills. Parent’s
genuine mter.est in teen’s activities thus allows them to know their friends and to monitor
behavior, \T\’thh is crucial in kecping teens out of trouble. When misbehavior does occur, patents
who hav.e involved their children in setting family rules and consequences can expect less flack
f'rom their children as they calmly enforce the rules. Parents who, together with their children, set
firm boulndarics and high expectations may find that their children’s abilities to give up to those
expectations grow. Encouraging independent thought and expression in children can develop a
healthy sense of self and an enhanced ability to resist peer pressure.

L‘hild‘hood and adolescence are critical windows of opportunity for setting down the essentials of
emotional habits that govern their lives. Young people must learn and practice coping skills to
get them through an immediate conflicts or problem. Coping strategies must emphasize self-
responsibility to find positive, non-destructive ways to find relief. Communication skills are
important. This involves being able to talk and select a good listener. It is important to express
feelings, emotions and talk about the problems and issues. Peers are good sympathizers, but it
often takes an adult perspective to begin to plan how to make changes for the better. Young
people need help to leamn problem-solving skills. Sorting out the issues, setting goals and making
plans to move forwards are skills that can be taught and practiced.

According to Neil Humphrey et-al (2007) in recent years there has been an increased interest in
the role of emotional intelligence in both the academic success of students and their emotional
adjustment in school. However, promotion of emotional intelligence in schools has a proven a
controversial pursuit. After home, school is a crucible that will heavily influence children’s
attitude and behavior. Puberty is a time of change in child’s biology. Thinking capacities and
brain functioning are also crucial at this stage. This is the time to be socially responsible and
appropriate to control emotions so as to have an optimistic outlook. There is a need to infiltrate
lessons of emotional intelligence into the fabric of school life. Emotional intelligence can help
counter violence and other pitfalls that prevent children from growing into productive satisfied
adults. It helps them keep their lives on track. Adults need to be familiar with the family,

biological and personality factors that predisposc a young person o depression.

low cmotional intclligence must be provided special remedial help for

Persons having ]
nt of their well being.

improvement in the developme

Ultimately, most young people will develop and assume the responsibility for their own

protection and peace of mind. But during the years of lcarning and practice, parents, teachers and

#
——
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he signs and patterns that signal danger. Awarenesg of

i dults need to be aware of t : :
N oesonts the door for adults to begin constructive efforts,

adolescent stress and depression opens

What is Emotional Intelligence in Children?

identify, evaluate, control and express his or hey

Emotional Intelligence is your child’s ability to _ -
ce helps your child use feelings to identify ang

emotions. A high level of emotional intelligen /o
solve challenges, communicate with others, and make decisions.

Emotional Intelligence involves:

Emotional Literacy: Recognizing your own feelings and the feelings of others.
Managing Emotions: being able to control your emotions effectively.
Developing Empathy: Understanding and sharing the feelings of others
Intrinsic Motivation: Pushing yourself to meet the goals you have set.

BN

Why is Emotional Intelligence important for Students?

al intelligence are able to better manage themselves and
lop improved self-motivation and more
s become more confident .

Students with higher levels of emotion
relate to others around them. This can help them deve
effective communication skills-essential skills to helping student

learners.

On the other hand, students who lack emotional intelligence can become less connected to

school, negatively affecting performance in the classroom.
Improving emotional intelligence in children can help them:

Improve self-awareness
Manage stress

Boost self-motivation
Build empathy

Make good decisions
Communicate effectively
Develop relationships

How to build Emotional Intelligence in your Child

1. Stop and ide"_ﬁfy Emotions: Talk about what your child is feeling and help him or het
name the emotion (anger, happiness, sadness, frustrati on) 0

Talk about what your child can do to help improve any negative situation

JIMS JOURNAL OF EDUCATION
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3. Empathize with your child: Let your child know you understand how he or she is
feeling. Try saying, “it sounds like you are excited!” or “You seem frustrated right now”.
Talk about hoe the emotions your child is feeling affect him or her, as well as others.
Teach Problem Solving: Help your child reflect on his or her emotions to identify what
makes him or her feel a certain way. Find solutions to any challenges together.

Lead by Example: Clearly communicate your own emotions to your child, why you feel
a certain way, and how you deal with your emotions.

Emotional Intelligence- Why it matters and How to teach it?

In our work with schools, it is now commonplace for us to hear those in education talking about
helping students (and staff) develop their emotional intelligence. But what do we mean exactly?
Why and how should teachers support its development in their students?

Emotional intelligence can be said to cover four dimensions-understanding, management,
empathy and relationship. It is of course, important for good communication with others- and is
therefore a gateway to better learning, friendships, academic success and employment. Skills

such as these developed in our formative years at school often provide the foundation for future
habits later on in life.

Emotional Intelligence (EI) - Why it can matter more than Intelligence Quotient (IQ)

The Goleman’s claims that emotional intelligence is more important than IQ is a source of
debate among psychologists, but it does look as if emotional intelligence could be a factor in
academic achievement.

An iconic study tracked high IQ students from childhood to late adulthood and found that those
who achieved notable adult career success showed greater “will power, perseverance and desire
to excel”.

Meanwhile, evidence from the Seminal Marshmallow test-which gave children the option to
have more treats if they could wait before eating them-suggested delayed gratification and self-
control are important with these characteristics being linked to better school grades, earnings and

job satisfaction.

Regardless of debates over whether emotional intelligence can be measured, we believe its
worthwhilc for schools to explore some of its main faccts. Here is how.

Active Listening: the skill of active listening is a key part of helping create genuine two-way

communication- and it is about for more than just paying attention. It involves genuinely
B
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following dialogue and responding to others using your own body language, than being ap)e
demonstrate that you have understood by verbally summarizing back key messages that ha:ru
e

been received.

In the classroom, this can affect how students take on feedback from teachers. A recent reviey
found that 38% of feedback interventions do more harm than good. This may be in part because
people often make common mistakes when receiving feedback-misinterpreting it ag being 2
personal judgment on who they are, for example and thinking about when the speaker will finjgp,

talking so they can reply instead of listening fully to what is being said.

A vocabulary for feeling: researcher Lisa Barrett states that interpersonal skills can be enhanceq
by helping students increase their emotion vocabulary. Encouraging students to understand the
difference between “sad”, “disappointed” and “upset” acts as springboard to develop appropriate
strategies for each. In short, every emotion word you learn is a new tool for future emotional
intelligence. A simple way to introduce this to students is to play the alphabet game: as a class
you see how many different emotions you can come up with for each letter of the alphabet,
Afterwards, discuss the differences between each, what might prompt the emotions and how

students could individually respond.

Develop Self-awareness: When we have low self-awareness, we are at risk of not realize how +
we come across to others, and letting an over inflated self-image skew our behavior and school '

interactions.

A well-known study once saw researchers ask students how they thought they did in a test, and
then compared their perceptions with their actual results. They found that most studeﬁt%
overestimated their ability, with this most likely to be the case in students who had done pod{ly.
This is known as the Dunning-Kruger effect and is one of the most common thinking biases
education. They also found that strategies to help students improve their self-awareness inclu S
teaching them met cognitive strategies. One way of doing this is to encourage them to ask self- &
reflective questions such as “What could I have done differently?” Or use a communication se i

evaluation questionnaire, which can help students begin to understand their interpersonal skill:

Showing Empathy as being ‘with’ others: Empathy is the ability to take the perspectif@r_s';
another person while being non-judgmental, recognizing the emotions they are feeling, and bm
able to convey their perspective back to them. Evidence suggests that reading is a great ay.

develop this skill.

Reflecting back the other person’s perspective helps to make the other person feel und 00!
which in turn increases the likelihood of collaboration and support. Children generally deve
cmpathy through obscrving how others show it- including watching teachers and studen
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empathize wi :
i Iiv o Wltl}l1 each other. Using phrases such as “I understand/realize/can see” can help to
show students how understanding of other perspective can be expressed.

Managin i . . .
ging emotions and self- regulation: the Sutton Trust states that helping students improve

ir self- ion- T . )
t};; -se tf regulation-the ability to manage thoughts and feelings- is one of the most effective and
cie . s . . .
; tlw nt ways to support students. This is especially so in. secondary schools, with the gap
etween impulse control and sensation seeking being at its widest in early teenage years.

Wh.at do self-regulation techniques look like? There are approaches that are used by athletes
which can be applied to the classroom- the principles remain the same. These include seeing
events as an opportunity rather than a threat and helpful self-talk, for example- reinforce to
students that emotional management skills are not fixed but can be developed. This takes a

considerable amount of effort and patience from both the student and the teacher, as it is often a
gradual process over a large period of time.

Four dimension of Emotional Intelligence for Students

Emotional Intelligence is different from general or common intelligence. It is the ability of an
individual to monitor their own emotions, to monitor the emotions of others, to understand the
differences between them, and to use all of this information in order to guide their actions. This
is about accurately understanding the emotions of oneself and others, as well as expressing
emotions in a way that’s accessible.

A high level of emotional intelligence is an essential aspect of learning. The ability to develop
the skill of emotional understanding is a driver not only on the realm of relationship but also in
the realm of education. The following four dimensions of emotional intelligence can help
teachers and administrators to better understand and support students learning.

Understanding: This is the foundation of emotional intelligence, understanding one’s own
emotions. Understanding is the beginning point of any emotional process and in fact of any of
any endeavor at all. In order for students to be able to focus on their academic work; they have to
be able to see where their emotions even are. Often children don’t have the self awareness to
know what they are feeling, don’t see the drivers of their actions. It takes time and practice to
take apart the emotions and to learn to make sense of what one is feeling, particularly during

adolescence when emotional lives are especially complex.

standing their own emotions is what allows all of the other dimensions to
at they are feeling steps them onto the right path for emotional
d to better behavior, more focus, and better academic

This first step of under
be built upon. Discerning wh
growth and development, which will lea
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m that emotions come and go like the waves of the ocean, ang that

outcomes. Kids have to lea .
back from 1it.

they can observe this ebb and flow just by stepping
a much more difficult one to come to terms wig,
had the skill of emotional management fostered, | i;

this learning how to manage one’s own emotions will allow students to not only see the ebh and
flow of their emotions, but to alter their reactions to it. Management of emotions is tied closely
to self control, in which a child learns to delay their own gratification in support of their futyre
success. Emotional management is challenging for all of us, not just for children. But the wayeg
of emotion can be, if not controlled completely, then at least tamed. The ability to manage
emotions is essential for classroom success, where students must learn how to interact reasonably
within the academic environment while focusing on learning. Students with low emotional
control react in a negative towards proposed changes, as they are not equipped to deal effectively
with emotionally stressful events, like testing or projects. On the other hand, students who are
able to effectively manage their emotions tend to be optimistic and to take the initiative,
reframing their understanding of stressful events as exciting.

Management: The next dimension 18
particularly for students who have never

success understands other’s emotions or

Empathy: Perhaps the key to happiness and to lifelong rity
1 environment is tremendous. Empathy_.‘._'-‘

empathy. The application of empathy in the educationa
extends to an understanding of history and literature, music and art, and even science and math
That ability to put oneself into the emotional body of another person is how children can becor'r'ié:{_
excited about the possibility of making a new discovery in science or why a historical figure didf}r
the things that they did. This is particularly applicable for children who come from a;’ :

disadvantaged background, and need to learn the skill of empathy in order to becorﬁé_lﬁ, 8
emotionally driven towards success. S

h

Empathy can be built through the observation of others, then thinking deeply about why peoi)ic

behave and react in the ways that they do, and finally identifying the behaviors that are earlier -,n,;,fm;.ﬁ
5 Cht

helpful or detrimental in challenging situations. The ability to understand other people’s ;i
emotions, persuasions, motivation, conflict resolution mechanisms and reasons for co-operatiOZI'l‘“- pad i
are probably the skills most essential for success in education and in the life that will come 5
beyond the classroom. ;

Relationship: There are so many dimensions to relationships in the school environment. Once
child develops the skill of empathy, they then need to channel that into positive relation's'h'l“4
with other students, with tcachers with administrators, with parents and finally with themself}e's
Trust is an essential component of healthy relationships, as it allows students to see where they
can improve without becoming sclf-critical or defensive. Trust fosters smooth and prodﬁ i

#IN

relationships with teachers and with peers. Emotional clements are the driving forces b chind §
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much of the modern educational environment, and the role of relationships should be considered
when creating policies, process and procedures within the school environment. Relationship
building enables schools to boost their performance and is essential for making schools work.
The positive reinforcement of an emotionally intelligent environment enhances the school
environment, helping students to find not only academic success, but also life success outside of
the classroom.

Conclusion: Students with higher levels of emotional intelligence are able to better manage
themselves and relate to others around them. This can help them develop improved self-
motivation and more effective communication skills- essential skills to helping students become
more confident learners.
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Abstract:
Education is always in the evolving process. Whatever the social change occurs in the society, j¢
is all and always reflected in the education system. One such change that has occurred in the
modern era is Information and Communication Technology. ICT has enabled students to lear
more effectively and teachers to add more ideas in the lessons they teach. One more aspect of
ICT that is affecting the whole education process is use of Social Networking Websites. Students
and Teachers Specially at the higher level of education spend a lot of time in using SNS. Two
main questions that are aimed to be answered in the present paper are 1. What is the effect of
SNS on the teaching learning process in the classroom at higher education level? 2. What is the
purpose of students and teachers in using SNS? To answer these questions following objectives

have been made 1. To review the studies reflecting upon the effect of SNS on Learning Teaching
S in Teaching Learning Process 3.To illustrate the .

hing Process. The data has been
s taken from the online research

Process. 2. To analyze the reason of using SN
advantages and disadvantages of using SNS in Leaning Teac
collected from the primary as well as secondary sources. Data wa
journals, websites, books etc. A sclf made Questionnaire was applied on the college going
students to know that why do they use SNS and what do they feel about its effect on the teaching *
learning process. Tools used were Self constructed questionnaires for student and teachers. :

Purposively selected 100 students studying in the colleges affiliated to GGSIPU and 20 teachers-'-{ &
teaching in the colleges affiliated to GGSIPU were taken for the study. Findings of the study
revealed that Social networking websites has provided a lot of easy accessibility to the teachjng"'
learning process. Upon being asked to both the students and teachers that why do they prefer 194
Social networking websites after classroom 80% students replied that it helps into communica
with the teacher those ideas that they hesitate to discuss in the classroom. 82% responded th t
helps them to complete their work even when they are not attending the classroom. It was alsa #%
revealed in the study that students know more about the types of social networking websités‘v,?izp_:
about their features. The paper discusses all the findings in detail. The purpose of writing
paper is to add a picce of information to the field of Education Research related to SNS. A

Key words: Social Networking Sites (SNS), Learning Teaching Process, Informati'on;
Communication Technology (ICT) i
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Human race has gone through a lot of changes so far. From the sociocultural aspect to language
human intellect has affected each and every aspect of development. At the global platform all are
competing with each other to become the better ones from each other. In the present scenario
ICT has affected the thought process and behavioral aspects of human beings. All are connected
with each other on fingers. Now days we all carry the whole world in our pockets. There was at
time when pigeons were trained to convey the message and now this is a time when technology
has replaced those pigeons, messengers and postmen. The change started from the introduction
of ICT. This ICT has now entered in our classrooms also and its effects on the teaching learning
process cannot be ignored. With the emerging technologies of giving classroom instructions the
teaching learning process is also affected due to the outside classroom activities of the teachers
and students. One such aspect of in and outside classroom activities that directly or indirectly
affect the Learning Teaching Process is the use of Social Networking websites. The use of Social
networking websites has brought changes in the communication styles and social behavior of the
people. People are now able and comfortable also to contact as well comment at the global
platforms. They ways of expression have changed and so are the views and perceptions. There
are a number of Social Networking Websites that connects the people with each other naming
few are Facebook, Twitter, Pinterest, Instagram, Google+, LinkdIn etc. Six degrees was the first
social networking website introduced in1997 but it is not functional now after that
SixDegrees.com was launched in 1997, Blogger in 1999, Friendster in 2002, Myspace in 2003,
Facebook in 2004 and Twitter in 2006, Linkedin in 2003 and the list of SNS now is endless. It
shows that these SNS are not old but very popular among the people around the world.
According to the data available on google Facebook is the most popular social network
worldwide and India claimed the first place with 294 million users, ahead of second-ranked
United States with 204 million Facebook users. Students and Teachers share their emotions and

information on these SNS which creates a different type of communication among them which
was not there in the traditional settings of the classroom.

Objectives:

Following are the objectives of the study

Obj. 1: To review the studies reflecting upon the effect of SNS on Learning Teaching Process.
Obj. 2: To analyze the reason of using SNS in Learning Teaching Process

Obj.3: To illustratc the advantages and disadvantages of using SNS in Leaming Teaching
Process.
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Methodology: The nature of the study is Qualitative. The data has been collected from pp;
. . . ri
as well secondary sources like different research journals, books, websites etc. Questif "

. ; : . Nnaj
for Students and Teachers including 20 items each have been also used. tres

Sample: Study has been carried on purposively selected 100 college going students of GGSIpy
and 20 Assistant Professors. Those students and teachers have been chosen for the study whe
frequently use SNS for different purpose and students who are connected with their teachers and
the teachers who are connected with their students on some or other SNS were taken for the
study.

Limitations: The present study is delimited to 100 SNS using only college going students of
GGSIPU. Study is delimited to only 20 Assistant Professors teaching in the colleges affiliated to
GGSIPU.

Findings related to Objective 1

Studies revealed that Facebook is most popular new genre website and overall world all the
sections of the socicty use facebook. People post their pictures, videos, personal feelings,
Emotions ete. and make virtual communities for personal or profession interest. Social media
education promotes to actualizing the potential of the new media provide for learning, and -
simultaneously removes or reduces the barriers of the new media environment mean for students'
academic attention (Michael P. etal., 2013). A study done in Europe revealed that Sacial
Networking Sites provides new opportunities to the learners to be independent in their study it
demonstrates that social media can contribute to enhancing leaming and teaching
opportunities.Cf. Redecker et. al, (2009). According to Rego, B., (2009) YouTube is also a‘\fe._ g
important social networking site which used as a learning tool both teachers and students. It i
constantly updating a YouTube playlist with new, informative videos that is either find b)'rfthe ;
teachers or students, they’ll see an increase in class discussion. Teachers may even consi’c!q,
creating a YouTube channel and posting videos of his class lectures, which will help Smdgi}ts; ]

N
¥
.{3’?
Ly
2

review the material. ) R S

education sector as on teachers as well as on students. The collaboration and interactio 9
teachers through social media for discussion and knowledge sharing also has positive impact O
teacher's performance. The creativity enhances through social media has also positive II ac
on teacher performance same as knowledge sharing through social media positively relat
teachers pcrformzmcc,(KImn Imran,ct.al., 2017). :
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Social Network Sites are creating E-cnvironment at education level. The findings indicated that
new technologies are used extensively by the young people featured in the study for personal
use, participation in peer discussion and cxpressing opinions (Kalasi,Rasmita,2014)

Findings related to Objective 2

To analyze the reason of using SNS in Learning Teaching Process A Questionnaire was applicd
on the Assistant Professors teaching in the colleges and A questionnaire was applied on college
going students. Results revealed that 1.Students use more number of SNS. Students were found
to be more aware of numbers and the features of SNS . 2. It was found that 98% students are the
members of 3 to 5 SNS But Assistant Professors are using only 2 to 3 SNS.3.65% students
spend more than 2 hours using SNS 30% Students spend 4 to 5 hours a day and 5% students
spend more than 5 hours a day using SNS. 80% Assistant Professors spend average 2 hours a
day using SNS and 20% uses SNS more than 3 hours a day.4. The most popular SNS found
among both students and Assistant Professors were Facebook, Twitter and Linkedin.5. 55%
students use SNS only for fun, posting pictures, sharing videos and pictures, playing online
games etc.only 45% students use SNS other than these activities and in addition to these
activities they use SNS to share their creative ideas, making contacts with the experts. 82%
Assistant Professors use SNS to be the part of various groups and share their ideas or
commenting on the various statements of the other people.6. Only 15% students use SNS to
post their videos or thoughts that they cannot or hesitate to present in the classroom. Only 10%
of the Assistant Professors take initiative to post any subject related video or lecture prepared by
them.7. 100% Students finds SNS any easy way to get in touch with the classes that they miss
90% Assistant Professors find SNS an easy medium to pass on the important notices, schedule,
notifications etc.8. 90% students believe that SNS has made communication process between a
student and teacher more easy and comfortable on the other hand All the Assistant Professors
also feel that it has started a new type of communication between students and teachers but on
the same time they believe that the gap that must be there in between a student and teacher is in
threatening situation 9. 78% Students are of the view that it is an easy medium for them to share
their views 98% teachers feel that SNS has created disturbance in their lives and creative use of
SNS is still far away.10. 85%Students are of the view that it has enhanced their vocabulary and
they have learnt new words using SNS they also believe that they have also learnt some phrases
and language skills from SNS. 90% teachers are of the view that there is no role of SNS in
improving the language skills among the learners on the contrary students have started writing
the short form of the words in assignment and in papers e.g. ‘u’ in place of you, ‘gr8’ in place of
great and many more flaws have been observed.11. upon being asked to the students that which
medium do they prefer related to ICT to clear their doubts than 85% believe that virtual classes
and lectures or ppts available on youtube channels or the links that students and teachers share
on SNS are preferred.12. Assistant Professors believe that they also watch content related
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vidcos and PPts available on SNS like YouTube and Linkedin. These videos help them tq sa
time and prepare for the classes at anytime anywhere. But it was found that only 5% teach;e
share their own videos and PPts on the different concepts on SNS. N

Hence it can be interpreted that Both Students and Assistant Professor use SNS g,
communicating with each other and Students use SNS more frequently and spend more time
using SNS. Assistant professors also prefer to convey important messages or schedule etc. via.
SNS. SNS has also resulted in effecting the communication in Learning Teaching process.SNg
has now emerged as the medium of passing information between teachers and students at any
time anywhere. Students also prefer to watch online videos for their doubts. Teachers also take
the advantage of already prepared available and online posted study material. Instead of
dictating the notes in the classroom Teachers now send the links of the websites to the students,

Both students and teachers suggested that SNS must be used in more productive manner like if
there is some important information that may be useful to a large group of people than it must
be posted on to the sites. Teachers should use more innovative ideas of delivering lectures in the
classroom so that students may not collect unauthentic and fabricated information from the
various online resources. '

Findings related to Objective 3

Advantages and Limitations of Social Networking sites in Learning Teaching Process in the hght
of the findings from secondary data resources and Primary data analysis are as follows:

Following are some of the Advantages of SNS

I. SNS provides a platform of communication beyond classroom settings for Teachers and ¢
Leamners both. ‘

next meeting in the classroom.

3. Teachers can connect the students with the current events and 1mportant
continuously. This way SNS helps to bring continuity in the classroom

4. Continuous and fast feedback can be provided to the learners.

5 If Teachers want to inform to the Parents about the Learners related performanc&
SNS are simple and sccure medium., :

commumcatc in the classroom
7. It gives parents also more freedom to communicate with the teachers as well 1ntel'V
between the communication of Students and Teachers. 3
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10.

11.

12.

13.

14.
15.

Students and Teachers can share and follow important links related to their interest area
which also helps to enhance the creativity in the Learners as well motivate them to create
new thoughts.

Various classroom issues like bullying etc. can be noticed and tracked by the Teachers.
Solutions can be find out on time.

SNS also helps the Teachers to communicate with those Learners who are not regular in
the classroom for some reasons.

Students who are differently able can also take the help of SNS to collect Learning
material and also to communicate with their peers and teachers.

Both Teachers and Learners can share their hidden talent or those skills which they
cannot share during normal classroom activities.

Learners and Teachers can be benefitted with a wide range of ideas that can be accessed
and shared easily with each other.

SNS helps in self paced learning to Learners and Teachers

It helps into bridge the gap between Learners and Teachers

Following some Limitations of SNS in Learning Teaching Process can be listed as follows:

1.

[

wh

8.
9.

10.

SNS can lead to wastage of that valuable time which should be devoted to the serious
discussions and studies.

It can create confusion among the Learners.

SNS may result into misleading of the facts as users hardly bother about the authenticity
of the information.

Youth today is spending excess amount of time for entertainment as this is a cheap
resource of entertainment.

Learners start disturbing the Teachers at odd hours.

Important topics may lose their importance due to undue importance to the less important
topics.

The discussion over the SNS may involve ego of the Learners and Teachers that may
create conflict among them.

It is not an appropriate platform to discuss the topics in detail.

Students sense of respect may get affected due to the over interaction between student

and teacher via SNS. |
It may increase the habit of plagiarism and spoon feeding among Learners and Teachers.

Conclusion

Social Networking Sites arc a ncw mcdium of transfcrring the information. A variety of SNS are
now popular among learning tcaching community. Social Networking Sites have influenced our
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and all sections of the society. In the learning teaching process these sites
ommunication and bridging the gap in learning. Students and
teachers can share the important web links of the important information. But while using SNS it
is must that students and teachers should involve more innovative ideas to prepare interesting
lessons and should also avoid any type of plagiarism. Teachers should come with the new ideas
and updated information s0 that students may feel their classroom environment updated and
innovative. Teachers should also update their ICT skills and they should also motivate the

learners to create innovative thoughts

all horizons of life
have provided more casy ways of ¢

and to share it with all.
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ABSTRACT

Computer Programming is connected to numerous areas of modern technology, as well as
many university students are researching the fundamentals of it. While coding is challenging
even to professional programmers at times, the novice programmers who are entering the
world of coding are overwhelmed by the steep learning curves of coding languages, which
often sets them back or render them ‘non-interested’ towards learning programming. This
research studies the experiences of novice programmers who have been introduced to Virtual
Reality game programming, but in an intuitive way. In this research, we introduced a visual
block-based programming approach to the students to achieve their virtual reality
programming. This study randomly picked a group of multimedia students (N=50) who
never had programming experience or with minimalexposure to coding and recorded their
experiences when they are indulged in VR programming, using CoSpaces — a Web-based
visual coding tool. One of the main research questions of this study was to find out whether
the block-based coding is less overwhelming to the novice learners and is there any changes
in the learner's attitude towards programming after using CoSpaces. The results show a
positive reaction from the learners towards visual coding concept and even many have
expressed that this approach made them understand several coding basics which they weren't
clear until then. This descriptive study contributes to our understanding of the connection in
between coding atmosphere and discovering, illuminating the importance of shaping
introductory programming experiences, especially to novice programmers,

Keywords: learning difficulties, novice programmers, block-based coding, education,
multimedia, virtual reality.

I Introduction

Computer programming is one of those subjects which has a steep leaming curve. It demands

%
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that a programmer should be well versed in the basics of the programming language in order tq
wield the codes effectively. Due to the nature of this subject, even experienced programmers face
a lot of difficulties in handling an effective program and when it comes to the first-time
programmers who are stepping into the world of coding are generally overwhelmed by the steep
learning curve and large number of technical jargon such as looping, variables, method, classes

and so on.

Many students have learning problems due to their approachto learning the topic. Mostly, there
are frequently not enough of resources as well as the novice programiners endure from an
absence of personal direction. The student teams are heterogeneous and large thus it is
challenging to make the instruction so that it would be beneficial for everyone (Lahtinen, E.,

Ala-Mutka, K., &Jirvinen, H.-M. 2005).

So, this study focuses on understanding and finding a way to cas€ in the entry of novice
is study is not about‘all’ the students who are

programmers into programming. The focus of th
The focus is kept on those who enter the world

entering the subject of programming as a newbie.

of coding without any technical background related to programming or with a negligible
knowledge with programming. So, this study identified a group of multimedia and animation
students from Vellore Institute of Technology who are pursuing their career in the field of
movie-making and animation. The students have been recently introduced to a popular
traditional line by line programming called 'C'. In the same semester, the same set of students are

being introduced to basic game programming using virtual reality.

In the first few classes, it's been observed that the students are not welcoming the programming
phenomena. Most of the students expressed hatred toward C programming. Coding is normally
considered as a tough course as well as usually becomes a variable of high failure rate (Esteves - @
M., 201 1,0’Kelly J., 2006, A. Robins, J., 2003). So, before starting another programming subject :»-{f,: G
in the same semester we have decided to approach them differently. We introduced a new type of - R
visual block-based programming for virtual reality game programming provided by a web VR

service called CoSpaces. Ned

After allowing the students to attend a few classes of traditional C programming and Vi

based programming for VR, we have collected the thoughts of the students about the appro?l
both the methods. Many interesting results have been acquired during this process and this paperiie
describes them in detail. The outcomes of this research could be utilized both as a basis,
creating brand-new visualizations and for establishing strategies for programs training cours

general. This descriptive study also paves the way for more detailed inferential analysis 0

same topic.
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II Related Literature

E. $010way and J. Spohrer have collected many good research papers on the difficulties of
novice programmers and a few notes on how to approach thenew learners. These resources
conclude, as an example, those beginner developers are commonly restricted to emerging
knowlefige of programs. They frequently come close to programming "line by line" as opposed
to.makmg use of meaningful program structures.(E. Soloway and J. Spohrer - 1989). L. E.
Wmslo.w argues that the novice programmers may know the coding structure as well as semiotics
of specific declarations, however, do not understand just how to integrate them right into valid
programs. Thus, it is essential to integrate both idea knowledge as well as techniques for their
use in the understanding process (L. E. Winslow, 1996).

In one of his study, Kurihara states that due to textual code utilized in programs, the following
issues take place: some students are not used to inputting numerous lines of codes; some
commands and also debates are tough to review as well as create; variables and also their tips are
hard to comprehend (Kurihara, A., Sasaki, A., Wakita, K., &Hosobe, H., 2015). D.Bau in
research discovered that the block-based programming interfaces leverage a 'programming-
primitive-as-puzzle-piece' allegory that offers aesthetic signs to the user concerning just how and
where commands can be used as their ways of constraining program structure (D. Bau., p72-80,

2017).

Programs in these settings take the form of dragging blocks onto a canvas as well as breaking
them together to develop scripts. If two blocks cannot be signed up with to develop a legitimate
syntactic declaration, the user interface prevents them from snapping with each other, therefore
preventing syntax mistakes yet retaining the technique of setting up programs instruction-by-
instruction (Weintrop, D., &Wilensky, U. (2018). Early variations of this interlocking strategy
include 'LogoBlocks' (A. Begel., 1996) as well as 'BridgeTalk' (J. Bonar., 1987) which helped
create the program's method which has actually considering that grown to be used in lots of
applications. 'Alice’ (S. Cooper., 2000) and 'Scratch’ (M. Resnick., 2009) are more recent
implementations that have attained extensive use.Another study conducted by D. Weintrop, U.
Wilensky found, in their extensive research contrasting students responding to multiple option
questions on programming discovered that the students.do far bett.er on inquir-ies asked with a
block-based depiction contrasted to the text-based matching (D. Weintrop, U. Wilensky., 2015)

In addition to the rescarchers discussed above, there are several more studies have been
conducted in 'visualizing' the text-bascd programming interfaces. However, there are very less
number of studies have been made in the arca of easing in vin.ual reality programming for the
new programmers. Moreover, programming for virtual reality is generally more con‘lplex'thar;
traditional object-oriented programming such as C, Java and so on. The reason being-virtua

_@
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reality environment often deals with real-time 3-D models and event-based program flow, The
virtual worlds are nothing but computer simulated things that act and react as they do in oy real.
life (Hartley, M. M., 2015) and hence programming such an environment is rather complex, in
our opinion. To support this, a similar study conducted by Grover in 2015 discovered that there
is evidence revealing that block-based programs, combined with reliable teaching methods can
function as a trustable method to create crucial computational reasoning abilities and ajgq
prepare students for future computer technology direction (Grover. S., 2015).

CoSpaces — Block based programming tool

According to their website, CoSpaces is a user-friendly instructional innovation making it
possible for instructors as well as trainees to quickly develop their very own 3D developments,
stimulate them with the code as well as discover them in VR/AR. It's been made for institutions
that wish to equip their trainees to end up being developers as well as prepare them for the
future. CoSpaces boosts electronic proficiency abilities, improves imagination and also promotes
partnership in the class (CoSpaces.Edu).

CoBlocks is a new type of visual block-based coding environment introduced by CoSpaces.
CoBlocks stand for a fragment of code, or declaration, which informs CoSpaces to do something.
Here's a quick comparison of traditional coding environment and CoSpaces using CoBlocks.

include <stdio.h>
includs <stdlib.h>
ain() {
double miles, weight, milesCost ,weightCost, totalCost;
printf("what is the weight:\n");
scanf("¥1f", &weight);
printf("How many miles:\n"};
scanf("®1f", &miles);

3 i i

if (weight <= 18)
weightCost = 2;

if (miles <= 588)
milesCost = 8;

else
if (weight > 10)

weightCost = 4.5;
(miles > 508)

; milesCost = 4.5; 1

&
totalCost = weightCost + milesCost; S A S
printf("weightCost = %.21f\n", totalCost);| PR
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Fig.01. Traditional line-by-line programming
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Fig.02. Cospaces’ CoBlocks Environment

As we can see in Fig.02., the coding environment is called block-based as there are several
colored blocks of codes (pre-defined) that are waiting for the programmer to be arranged by
dragging, moving and clicking, as kids do with their building blocks. Kurihara, A, in his study
states that, as a tool for coding education and learning, the coding language need to use restricted
performances initially and after that proceeds to advanced attributes according to the students'

knowing procedures (Kurihara, A., 2015).

IIT Methodology

The main objective of this study is to find out whether the new approach of using visual block-
based programming has any welcoming effect among the novice programmers who are pursuing
multimedia and animation as their major. This study has not been designed to do any inferential
analysis of the collected quantitative data about shall be treated as more of a descriptive study
that plots the attitude of first-time programmers towards a new approach in teaching

programming.

Since this study has been designed to explore the experiences of first-time programming by
students who never had programming experiences or minimal contact with programming, the

#
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researchers have chosen the students of multimedia and animation who has more of an artistic
background than analytical subjects. The researchers have chosen the current semester to do thig
rescarch because,in this semester, this particular class of multimedia students are being
introduced to 2 types of programming subjects namely, C programming and virtual reality
programming for games. Technically, C programming subject acts as a foundation to learn basijc
aneously those concepts can be applied while creating basic

These particular group of students don't have much
ence with 2-D and 3-D assets

programming concepts and simult
event-based programs in virtual reality.
exposure towards programming but have quite extensive experi
creation.

A. Study Design

This class of multimedia students has been chosen as purposive sampling by the researchers due
to the reasons discussed in the previous paragraphs. The total of 50 multimedia students
participated in this research as respondents. Since this is the first time that most of the chosen
respondents were exposed towards programming, the researchers had waited two weeks after the
semester had started. In those two weeks, the students have been learning the basics of C
programming and have been indulging in doing basic C programs using loops, conditions,
classes and so on. The classes of VR programming had been started after two weeks just because

the researchers wanted to implement a new type of approach in introducing virtual reality

programming, which is by using CoSpaces.

The first class of VR programming was dedicated to the introduction of CoSpace's concept and
its environment and how to create an account with them. Right after that class, classes for both
traditional C programming and VR programming have been going on and the study has been
conducted after the students received six weeks of programming experience with both the
approaches. In addition to the lectures in VR programming using CoSpaces, a digital assignment
has also been given in CoSpaces environment to validate the understanding of the respondents

were using CoSpaces.
An online questionnaire has been designed and distributed among the students and the data have

been collected (N=50) in online mode for further processing. The questionnaire has been
designed with a focus on learning whether the block-based programming eases-in the transition

of novice programmers into the world of VR programming.

B. Validity

The face credibility of the survey was assesscd and also modified by the researchers to ensure
that all inquirics werc very casy to comprehend and of respondents' present understanding of
Virtual Reality, advancement using CoSpaces. The questionnaire had a combination of

H
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categorical questions, ordinal questions (Likert scales) and open-ended questions. All questions
have been kept as mandatory and there were no missing data recorded.

IV Descriptive Analysis

As it's been discussed earlier, 50 respondents took part in the survey and the respondents have
been chosen because the initial questions (pilot interview) revealed that they don't have any
previous programming experiences. In conjunction with that, the first thing we wanted to know

in the study is how many of those respondents have practiced any form of programming even
before they joined the multimedia course in VIT.

Programming Experience prior to this semester?

54.00%

No

Fig.03. Respondents having prior preliminary programming experience

As we can see in the above fig.03., the major part of the samples that is 64% of respondents said
that they don't have any form of previous programming experiences. The remaining 36% of
samples expressed that they have undergone some preliminary hands-on experience with
programming. This made as to analyze more into the collected data and we have seen some
interesting results which we will be discussing in the future paragraphs.

Previous Programming Experience? * Views on 'Learning Programming’ Crosstabulation

~Count
Views on 'Learning Programming' Total
Very Easy Easy Neither Easy Hard Very Hard
Nor hard
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Previous Programming Yes 1 4 11 1 1 2
Experience? No 1 3 8 12 : s
Total 2 7 19 13 9 50

Table.01. Programming Experience vs Views on Learning programming.
The above table is the cross tabulation between respondents ‘previous programming experiences
and their views on learning a new programming language. We observed that out of 18
respondents who said that they had previous experiences, two of them still think that leaming a
new programming language is harder. Most of the respondents with previous experiences still
not sure that the new language will be easy or hard. Out of 32 respondents who never had any
programming experiences, 20 respondents feel that programming is harder. Either way, 22
respondents out of the sample size N=50, think that learning a new programming language is not
easy.Maybe, the following bar chart can able to explain why most of the respondents think in a
negative way above leaming a new programming language. One of those questions in our survey

asked about what is the hardest thing to understand in a line by line traditional programming.

Debugging Errors—{|1 4.00%6

Understanding the program Logic— 50.00%

Understanding the Program Flowe— 26.00%

Memorizing the S\;ntax'[l 0.0 D%I

T T T T I
0.0%% 10.0% 20.09 30.0% 40.0% S50.0%

Hardest in Line-by-line programming

Percent

Fig.04. Which aspect is most challenging in traditional programming
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As we can see above, half of the total sample size that is 50% of the respondents said that the
hardest factor for them in line by line programming is understanding the program logic. By
looking at this response, collectively we could arrive at the point that most of the new learners
are doing a line by line programming just by following the syntax without knowing why they
have to type the commands in a particular hierarchy. Following that response, 26% of the total
respondents felt that understanding the correct program flow is the hardest of all while doing a
line by line programming. Apart from these two majorities, only 14% of responscs recorded

; towards debugging errors as hardest and 10% of students felt memorizing the syntax of the

. programming language is the huge challenge.

( A. Confidence Levels

L At one area of our survey, we have asked the respondents to rate themselves according to their
programming skills in a scale with the upper limit of professional programmer and goes to the

lowest being a novice programmer. The following frequency table shows how the students rated

themselves.
Programming Skill Level
Frequency Percent Valid Percent Cumulative
Percent
Pro Programmer 1 2.0 2.0 2.0
Good Programmer 8 16.0 16.0 18.0
. Intermediate 17 34.0 34.0 52.0
Valid
Low 7 14.0 14.0 66.0
Novice 17 34.0 34.0 100.0
Total 50 100.0 100.0
' Table.02. Frequency table shows students’ self-rating
l’ Out of these ratings, we are interested in those students who have rated themselves as having a

low-level of programming skills and those who have marked themselves as a complete newbie.
The table shows that 7 out of 50 students (14%) have rated themselves as low and 17/50 students
(34%) called themsclves novice programmers. Interestingly, this particular group of students

e ————
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who have marked themselves having a very low skill in programming showed a positive attitude

towards their confidence level while programming with CoSpaces.

Pro Erammm
50.0% Skill Level
HLow

40.0%6 O Movice
c
§ 30.09%
@
= 20.09%6

G.
10.09% OVICE -
Javice
0.0%

T 1 ) ] ) T )
Ver Somewhat Neither Somewhat Completely
Confident Confident Confidert Unsure Unsure
nor Unsure

Confidence Level while coding with
CoSpaces

Fig.05. Novice/Low skill labeled students’ attitude towards CoSpaces

As we can see in the stacked bar chart above, the majority of the novice and low-level labeled
students are inclined towards the positive side of being confident while programming. This

particular response clearly shows that CoSpaces environment brings in confidence among the

students who are not very willing to accepting programming.

B. Complexity

Another part of our survey compared the complexity of programming in CoSpaces' Coblocks
environment versus the complexity of line by line programming such as C programs. The
following bar chart shows the detailed responses gathered from our respondents. What we
observe from the chart is that most of the people who have answered that line by line
programming arc very complex felt the opposite way in the case of CoBlocks. Another

interesting thing is no matter whether the respondents have got little bit of exposure to

programming or not, no onc mentioned that line by line programming is very easy. A very

negligible amount of respondents felt that CoBlocks cnvironment as well is complex. As a

S

. R : T ——————————
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whole, 31 respondents felt that programming in CoBlocks is easy i.e. 62% of the whole sample

S1ZC.

How Complex was it

NN N to learn the basics of
line by line
Very Complex— programming

[ very Easy to program
H Somewhat Easy

] Neither Easy nor complex
£5] Somewhat complex

N \ery Complex
Somewhat complex— Y P

MNether Easy nor complex—1

Somewhat Easy—]

SaasasesLjusnanunnEn. s

How Complex was CoBlocks for VR creation?

Very Easy to program—] 5 ]

|
Count

Fig.06. The complexity of traditional programming vs CoSpace’sCoBlocks programming
Moreover, from the following pie chart, we can see the respondents have given their rate of
agreement to the statement that described their understanding of generic programming structure
after using CoSpaces' CoBlocks approach. 16% of the respondents strongly agreed that they
became well versed in understanding the basic program flow whereas 34% of students agreed
that they have improved. So in a nutshell, 50% that is half of the class agreed that they feel the
improvement in understanding programming basics post assignment in CoSapces. On the other
hand, 32% of respondents said "maybe" which we would like to assume with further practice
they also would feel more positive towards the visual block-based coding approach. 18% of the
respondents expressed that they are still not having a clear understanding of programming basics
alter CoBlocks.

h;
m—— e ——————————————————
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Clear understanding of generic programming structure after CoSpaces?

8.00%
Strongly
Disagree

34.00%
Agree

May be

Fig.07. Students’ agreement on CoSpaces helping them in understanding program structure
V Conclusions

Computer programming is definitely one of the hardest skill to master. The reason being

depended according to several influencing factors such as the technical knowledge of the learner,

teaching methodologies of the faculty, ICT tools used in delivering the content, nature of the

programming language being taught and so on. Most of the times if we ask the students why they

don't like programming, they often say that programming is boring and difficult. But when we

ask whether it is difficult because it's boring? Or is it boring because it's difficult? -The students
are not sure (Jenkins, T. 2002).
As we discussed in this study those students especially who don't have much exposure towards

Jities of computer programming or the ones who are extremely overwhelmed by the

5____,___—-——__'.__———————
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steep learning curve of any programming language. Though our respondents, the students of

multimedia and animation are well-defined in 2-D and 3-D assets creation they still need a little

bit of exposure towards the programming world. Virtual reality is sounding to be the future and

the students of multimedia will have to deal with programming sooner or later if they want to be

in in the race. That's one of the main reasons why multimedia students of VIT are introduced to
core programming subjects such as C, C# and so on.

At the end of our survey, we asked two important questions to our respondents and one of those

is about whether in any way will they be interested in mainstream computer programming that
isexperiencing the intuitive approach in CoSpaces. The following paragraph shows the

overwhelming response by the students (46%) that welcomed block based visual programming.

30
e 20
T
(=
(]
28.
o. 26.00% DO
Jolo [20.00%] |
' ||15.00%
1 {[10.00%]
0 T T I L T
Strongly Agree lay be Disagree Strongly
Agree Disagree

| am interested in serious coding after CoBlocks

Fig.08. Welcoming response

method

F
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The other important question was a subjective one. We conducted a quick discussion with
respondents regarding their attitude towards the traditional line by line programming and the
other approach we introduced. Here we quote a few of our respondent's comments,

“We don’t have to learn the code but still use the logic to perform our required events” —
Pranavi.

“lt's comparatively an easy method to learn to code” — Bharathi.

"l really appreciate this new method of learning with cospaces....it actually gives me a picture
how actual coding is done with real coding” — Subiksha.

“Cospace is a very easy website but coding is very difficult and confuses me” — Tamil Mani.

"I’ casy for a person with the non-programming background can easily get into the world of

game development. The idea of codeblock is really intuitive” — Arjun S A.

So, in a nutshell, we would like to conclude that CoSpaces definitely eased in the introduction of
VR programming to a different level while delivering it to the students of multimedia.
Traditional line by line programming has its own advantages obviously but while introducing a
new programming environment especially to the students who never had the experience of
computer programming before, it's better than the learners don't get overwhelmed by the vast and
vague approach. The greatest trouble of amateur coders does not appear to be the understanding
of fundamental ideas however instead finding out how to use them (A. Robins, J., 2003).During
the course of the study, we have witnessed that our respondents thoroughly enjoyed the

experience with the visual block-based coding provided by CoSpaces.edu.

VI Future Work

This descriptive study had read the mentality and the attitude of novice programmers towards
learning a new programming language. However, the results obtained from this study can only
be treated as a pilot study that might lead to an in-depth experimental or inferential research that
will put the assumptions acquired from this study into rcal use. We have planned to extend this
study further that will more deeply explore the influencing factors that affect while easing in the
non-programmers into the world of programming, With very carefully developed products as well
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as techniques, educators can assist novice programmers to expertise(Lahtinen, E., 2005) and also
provide the ability to constructing their skills.
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ABSTRACT

Language is more than a mere tool that reflects or mirrors our external world. Jacques Derrida
believes that language shapes and constitutes our world. It both situates and locates an individual
while also shaping the world of possibilities. Culture is, on the other hand, a part of language that
grounds an individual within a society. English education includes both the study and
dissemination of language and culture, and is thus an important mechanism to shape world
civilization. English education introduced in India during the colonial regime was inextricably
linked with the intensification of the colonial project. Education in the hands of imperial masters
twmed out to be an ideological schema wherein the cultures and languages of other races were
neglected because English education became synonymous power.

English is still the present global super power with more than 20% of the world's population
speaking the language. However, unlike the earlier times, English education in the contemporary
era is a means to connect as well as be transformed into an altogether system of values.
Nowadays, English education, though still a symbol of status and economic worth, is also
simultancously breaking new barriers with different cultures and value systems changing the
language itself. This paper is an attempt to read the status of English education within the

academia.

KEYWORDS: Evaluation , English Language , academia , colonial project
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METHODOLOGY:
The present rescarch paper is the culmination of collection and examination of data from various
secondary sources namely magazines, websites, journals, etc. The analysis of the collected data

was done by employing analytical method of research.

OBJECTIVE:

To analyse the extant culture and language in English Education in the Indian realm by

reviewing it under the colonial regime and studying as well as analysing the contemporary

scenario.
INTRODUCTION

English education in India was introduced during the British colonial regime as an attempt to
impose greater control over the population. The linguistic chauvinism in this case can be
compared to the one observed in Alphonse Daudet’s The Last Lesson. The British aimed at the
conquest of the minds of the colonised by snatching away their language and their freedom to
discern their identities. Indians lamented the spread of English education in the country and
severely opposed it by engaging in several movements aimed at achieving freedom.

In the contemporary times, however, English education has gained immense importance.
[t 1s synonymous with economic growth and social approval. There remains extreme pressure
from both personal and professional perspectives to be fluent in English. People who lack
sufficient skills in English and/or those who obtain education in any other medium are

considered to be deprived of necessary skill scts. English education can simultaneously act as an

imaginary and therefore brutal reality for people who are unable to access opportunities because

they are unacquainted with English. Stephen Spender’s An Elementary School Classroom in a

Shum discusscs the similar theme of deprivation of opportunitics to the cconomically backward

class. This paper is an attempt to comprehend the mechanism of operation of English education

, ——— = e ————————————
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during the colonial regime and in the contemporary world, and analyse its role in influencing

academia and the popular culture.

THE COLONIAL PROJECT

The introduction of English language in the Indian multicultural setup was primarily the result of
the British legacy. The imposition of English language and education on Indians during the
colonial regime as an attempt to endorse the native language of Britain, replace vernacular
languages to gain greater control, and “civilize” Indians in the way the British deemed fit was a
threat to the traditional culture of India. The linguistic chauvinism planned by the British might
have somewhat erased traces of the exotic Indian culture.

Colonialism imposed its control by political dictatorship and economic control. The most
crucial aspect of control, however, was mental control. This was made possible by legalising
corporal punishment in case of disobedience that favoured the British, and intervening in the
local culture. The British employed several measures to overpower the Indians emotionally.
Dividing the Hindu and Muslim population on the basis of their languages and imposing English
on the society simultaneously worked to shake the mental universe of the colonised.

A similar attempt to impose English language and the British culture in South Africa
affected the natural harmony as all schools were taken over by Englishmen. In Decolonising The
Mind, Ngugi Wa Thiong’o discusses the onslaught of the foreign English culture on his local
community. Thiong’o argues that the exposure to racist writers like Thomas Jefferson and Rider
Haogard in the academic arena painted the blacks as inferior in comparison to whites, and
coloured the perception of young African children. The English interference for domination thus
led to psychological damage of young minds.

Indian writing in English formally began through Raja Rao, Mulk Raj Anand and R.K.
Narayan. [t was their conscious choice to use the language of the coloniser to write and publish
their works at a time when the society was in transition. Though early literature in English was
merely an imitation of western writing rather than the creation of original ideas borrowed from
the Indian culture to cmanate a traditional ethos, the literary legacy of the pioneers is still

celebrated since they decided to choose this avenue despite realising its limited readership in

—
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India because of lack of formal education in English, and limited readership abroad because of
the abandon of Indian literature at the periphery due to its suppression by western influences and
works.

The experimentation to include words from vernacular languages in English works began
with Nissim Ezekiel. This allowed evoking Indianness within works written in English, and thus
enabled oscillation in the semipermeable boundary that exists between the native and the foreign.
Early literature in English was also a window that provided a glimpse into the socio-political
issues extant in the country. It became the medium to address national predicaments to spread
awareness in and outside the country. Besides a medium of communication, English became a
carrier of culture.

The construction of missionaries was another shrewd measure employed by the British to
endorse Christianity for greater control. This was naturally accompanied by the promotion of
English language and education. The aggrandizement of Christianity at the expense of Hinduism
and other religions served to establish its superiority over other religions. This in turn had the
effect of establishing English language as more sophisticated than the local languages and
dialects.

The positive and negative impacts of the British tule in India have been extensively
analysed. One outcome of the colonial regime is evidently the introduction to English education
in India. While English education was imposed at that time, it is now generally preferred over

education in other mediums due to its global importance and recognition. English education is a

crucial subset of modern day education system.
CONTEMPORARY REALITY

The power associated with English education in contemporary India has exponentially increased

Salman Rushdic argues in ‘Commonwealth Literature’ Does Not Exist that the present-day

preeminence of English language and English cducation is the result of the primacy of The

act of the British legacy. English education is
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now a passport for individuals to prestigious positions in government jobs as well as the
corporate culture.

Fluency in English is synonymous with accessible opportunities in metropolitan cities.
Due to growing population in a country with limited opportunities, communication in English is
inevitably important. In Decolonising The Mind, Thiong’o mentions that while he was admitted
to one of the best universities solely due to his fluent English, one of his academically bright
friends was denied admission only because he had secured poor marks in English. The same is
true in modern day India. Only a few entrance examinations to reputed universities are available
in Hindi and other languages. The medium of instruction in various educational institutions is
invariably English.

Interestingly, although India’s struggle for freedom included the boycott of imposed
foreign culture and goods in an attempt to preserve the indigenous tradition, the makers of the
Indian constitution decided to compose the legal document in English. Today, some companies
expect even employees occupying mediocre positions to be proficient in the language. Some
schools and colleges require the cleaning staff to use English in order to communicate with the
students. The fact that its usage is gradually spreading across all social classes hints at its gradual
success as a commonly spoken language of India.

There exists a rather ambiguous relationship between India and English language and
culture. Widespread usage of English in signboards, posters, and advertisements have somehow
transformed the country into altogether system of values. Most metropolitan cities have
embraced English as a means to connect across larger networks. The modifications in the usage
of English in accent, pronunciation and innovative translations of words taken from vernacular
languages have evoked a sense of ‘Indianness’ amidst the public. The subtle presence of the
language in small towns and villages even in the minutest possible way (for instance, on the
packets of chips of foreign brands) serves to endorse its usage.

However, one wonders whether English will ever be more than a ‘second language’ in
reality. Though the language might seem ever-present, it is possible that it contributes to the

widening gap between people belonging to different strata of the society by acting as a constant
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reminder of their failure to converse in English. Despite the stiff competition, English-speaking

population is fairly low in India.
ENGLISH EDUCATION IN ACADEMIA AND POPULAR CULTURE

The dominance of English in the ‘literary’ world is unmistakable. The language has surpassed
territorial boundaries and invaded the local population of innumerable regions to establish it
supremacy. It has become a thread that links people, organisations, and countries globally. The

medium of communication in prestigious global platforms and conferences is generally English.

Its global importance is onc of the factors why it is considered necessary for advancement in

career opportunities and networking with larger social groups.

The status of English in the academic and ‘literary’ world is immense. Most reputed

schools and universitics use English medium for interaction purposes. Educational institutions

with other languages as media of instruction are often looked down upon. Most management

consultancies, insurance companies and law firms employ candidates proficient in English. Thus,
there exists a direct proportionality between expertise in English and reputed job profiles as well
as increased possibility of promotion in multiple industries.

English education is also a license for cconomically progressive families to migrate for

upward mobility in the financial sphere. The possibility of climbing up the ladder of hierarchy

@cts as a propelling factor to incentivise individuals and families to

consider the idea of

Besides, English education is extremely fluid. In the contemporary times, English

language has adopted several nuances borrowed from the Indian culture to produce an
ackground of the people. Spoken English
anness.” The incorporation of slangs and the

tlar languages like
English from a foreign language to a language wide

appropriate quality of education keeping in mind the b
utilised by Indians emanates a certain type of ‘Indi

addition of words having their origin in vernact Hindi have transformed

ly utilised in the popular culture. The
alienation associated with English language and education hag vastly faded in most cities with
the passage of time duc to jts growing importance.
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The idea of English education being a common reality, however, remains far-fetched in
the present scenario. Indian population factors in people from all social and economic
packgrounds; the prevalence of poverty and the limited opportunities available to people due to
their social or economic identities make it difficult to imagine easy accessibility to English
education.

English education is, to a certain extent, crucial in glorifying the West. Primary
importance is given to the history, geography, and literature associated with European and
American regions. This can paint a false picture in young minds by colouring the outside world
as a flawless alternative to our “ordinary” and “inconsequential” existence. The hegemony of
English education can also contribute to the growing decline of other languages and cultures.
Preserving cultural and traditional aspects associated with the national identity can thus become
difficult.

Though literature in English by Indian authors is receiving global readership, most works
remain at the periphery in comparison to works by American and English authors. Moreover, the
rising demand to write in English is posing a threat to literature produced in other languages.
Anita Desat’s In Custody, for instance, discusses the decline and eventual fall of Urdu language
in a fictional setting. While the novel oscillates between the influence of Hindi and the Partition
of India to address the dilapidated state of Urdu, scholars often critique her attempt to bring to

light the decline of the usage of Urdu in the contemporary times by writing in English.

CONCLUSION

Today, English education is not merely a symbol of colonial vestige of power; nor is it a mere
means to create and diversify new spaces of thought and expression. While it appropriates older
traditions of thought, it also encapsulates a new world away from the divisive politics of the
contemporary era, English has taken into account multiple dialects from different countries to
produce a global language enveloping local traditions across the world. The usage of common

slangs has madc it an casicr channel for communication. Transcription as well as incorporation

Il
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of derivatives from regional languages has metamorphosed the “foreign” language into one of

our own. English education is thus a widely accepted part of the educational sector in India.
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(JAGANNATH  Shgme S5 INIT

Nurturing Re-defining Setting new |
talent  excellence standards... |

JIMS creating the future!

Jagar) Nath Gupta Memorial Educational Society was established in 1993 to develop & train the next generation of professionals who would
contr}bute towards the economic and social development of our country. The delivery standards, thus have been ensured to provide an inspiring
learning environment which helps in transforming learning minds into result oriented professionals.

Commitmentto the cause of education

An infrastructure of around 10,00,000 sq. feet spread over 9 State-of-the-Art campuses, cutting-edge
technology, professional guidance, practical training, international placements, ever evolving curriculum,
choice of the best available professional courses... that's not all, the thrust is on the realization of your
highest aspirations.

Enviable Infrastructure

Al campuses are hi-tech, wi-fi enabled with state-of-the-art laboratories, Labs, well-stocked along with
complete recreational facilities. The classrooms are equipped with multimedia and audio-visual equipments
to facilitate effective learning and are designed to promote maximum interaction between the faculty andthe
students.

Guru Mantra

One of our biggest strengths is our faculty members, who have distinguished academic achievements to their credit
and are actively involved in teaching, training, research, consultancy and a big pool of expert guest facutty,
comprising specialists from industry, government and research Institutions for ensuring 2 new edge to corporate
lezming and striking a balance between theory and practice.

Academic Programmes*

Thedistinct Edge

* First Institute among private sector Institutes ta have been granted a
license for FM Community Radlo In Delhi = Hotal Management courss
ranked 2 in Delhi as per GHRDC survey for CSR 2009 « International
Partnerships: Collaboration between Cologne University of Applled
Sciences, Germany (CUAS) and JIMS for academics, faculty and
student exchange programmes. * Workshops are conducted every year
in collaboration with PHDCCI and KAF, Germany for executives of SMEs
to develop their awareness, knowledge and skilis in areas of Personality
Development, Team Building, Total Quality Management, Retail,
Banking and Insurance, Project Management setc. = International
Conferences with participation of experts from World Bank,
International Monetary Fund (IMF), Astan Development Bank, DFID
(UX), UK Trade & Economic Policy Division and Australlan Trade
Commission.

The zcademic programmes are specifically designed keeping in mind the current Indian economic scenario and the requisite corporate needs that expose the students to concepts, techniques

and decision-making tools through an Interactive learning process.

The courses are offered at various post graduate and under graduate levels atvarious campuses accordingto the needs of the aspirant atlarge:

Great Corporate Exposure

Information Technology rnalism (Mass Comm.) Hotel Management
AraDesgn | Acheowrs | Lt ____

*Select programmes offered at select campuses

An excellent learning environment Is ensured at all times to display superlor leadership qualities along with a value driven
mindset and sharp Intellectual acumen by way of constant interaction with Industry professionals through summer
Internships, Industry visits, guest lectures, seminars, mock interviews, pre-placement talks, campus Interviews.

Mentoring and Personal Enhancement

To prepare and equlp students with requisito skills to face the corporate world, Personality Development sasslons ar
rganised to help bulld sell-awarenoss and develop a posttive attitude amongst students to cope with ime and stress Issues.

[
For further Information contact:
219191 ww.llmssouﬁdeml.cum

Delhi: ROHINI 45184100 www fimsindia org KALKAJI 40619200 www.Jagannath.org VASANT KUNJ 40619300 www imsd.org LAJPAT NAGAR 49
Rajasthan: JAIPUR 0141 _4071551/52/52/52 www.imsjalpur.org SITAPURA 0141-4071500/555 wwwJnit.org Uttar Pradesh: GREATER NOIDA 0
Haryana: BAHADURGARH 0127-699700-715 www agannathuniversityncr.ac.n
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