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Editor’s Note

This issue of the JIMS JOURNAL OF EDUCATION contains
eight articles/research papers on recent trends in education and a book review.

The first paper, “A Comparative Study of Occupational Stress and Life Satisfaction
between Teachers of Private and Government Primary Schools” by. Dr Isha Varshney
attempts to find out satisfaction of teachers in their life.

The second paper deals with “ICT Enabled Flipped Classrooms: A Boon for Student
Engagement, Exploration and Achievement”, by Ms. Eram Aziz, which throws light on the
various dimensions of flipped classrooms and the challenges it poses apart from the increased
student engagements and achievements,

“Quality Concerns in Higher Education,” by Dr. Geetika Agarwal gives snapshots of the
future developments in the areas of infrastructure, curriculum, methods of teaching, teachers
and management and administration in higher education.

The fourth paper by Dr. Neha Goyal deals with —“Multiple Intelligence: Modus Operandi for
Restructuring Teaching Learning Process’.

The fifth paper by Ms Himani Gajwani, “Trailblazing Strategies for Framing Dimensions of
Effective Educational Standards “gives an overview of effective educational standards.

The sixth paper, “Human Rights of Differently Abled Groups: Challenges and Prospective
Approaches,” by Dr. Amruta Panda attempts to focus on the rights of differently abled group.

The article by Mr Pawan kr.Mishra is on human values — “0</d1y Sfteq # el &1 "8’

The last article is by Ms. Meera Maurya on “f/&11 # f2re1r & 311 3ist gy aa”,

The issue ends with a book review by Mr. Sanjay Bhardwaj, title of the book
MATHEMATICS - Text book for class IX

We invite our readers to contribute to the journal by sharing their knowledge in the
form of articles, action research reports, theoretical papers, etc.

Your valuable suggestions and comments for improvement of the quality of the journal

are welcome.

Prof.(Dr.)Tandra Sharma
Editor, JIMS JOURNAL OF EDUCATION.
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As a reflective academician, scholar and reflective practiceners in the field of education, one must have
felt a need of a platform to share their ideas. Yes it is the Journal where research papers, articles, action
research, case studies etc can be shared.

JIMS JOURNAL OF EDUCATION (JJE) is a peer reviewed annually published Journal under the patronage of
reputed educational group JIMS. The Journal has tried to cover important aspects of education and its
related areas. JJE explores all the perspectives of disciplinary and interdisciplinary knowledge. The
Journal has focussed towards theoretical as well as practical implication of education.

Views and factual claims expressed in individual contributions are personal to the respective

contributors and are not necessarily endorsed by the editors, their advisors, or the publishers of the
journal.
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Guidelines to Authors

* Length of paper: 3000-5000 words are preferred.
* Articles must be sent by e-mail to researchedu.gn@jagannath.org,
tandrasharma.gn@jagannath.org
+ Title Page: Title of the paper, Author(s) name(s), designation and affiliations, affiliation
addresses, e-mail address, communication address and contact number of each author.
Abstract and Keywords should be included in Title page.
*» General Rules for Text:
~ Font: Times New Roman; Size: 12
~ Paragraph Spacing: Above paragraph — 6 pt; Below paragraph — 6 pt
~ Line Spacing: 1.5
~ Margin: 1inch all around.
» Preparation of Text:
~ Title: 1t should be concise and informative.
~ Abstract: A concise and factual abstract is required (length of 150-200 words). The
abstract should state briefly the objective of study, the findings and major conclusions.
- Keywords: Immediately after the abstract, provide a maximum of 6 keywords.
~ Figures and Tables: It should be given on separate page and properly titled as Table No.
and Figure No. It should be at proper place, where the discussion on them has made in
the article.
« References: must be in latest APA Format.
«  Editorial decisions will be communicated within a period of 4 weeks of the receipt of manuscript.

The soft copy and hard copy are to be sent to the Editor in Chief at the following address:

Editor
JIMS JOURNAL OF EDUCATION, Jagannath Institute of Education

JIMS Engineering Management Technical Campus (JEMTEC),

48/4, Knowledge park-1ll, Greater Noida, PIN 201306, INDIA

Mobile No. +91 9891073684, Ph. No: +91 120 3819733, Fax +91 120 2323806
Email: r_(~_s£_<;1rchf'du.gn@inﬂanrmth.org, tandrasharma.gn@jagannath.org
Website: www.jimsgn.org
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A Comparative Study of Occupational Stress and Life Satisfaction Between
Teachers of Private and Government Primary Schools

Dr. Isha Varshney
Assistant Professor
Jagannath Institute of Education
JIMS Engineering Management Technical Campus
Greater Noida
Affiliated to GGSIP University, New Delhi
ishavarshney.gn@)j agannath.org

Abstract

The society was economically independent and people got satisfied with their hunger out of the
natural fruits and vegetation which grew on earth. There was no concept of property. There was
no specialization as the occupation is concerned. Hence we can say that in old days a person were
almost free from the concept of occupational stress, but this world of ours founded upon science
and technology, is hi ghly mechanized and materialistic, Thus, as a result the life has become quite
challenging and competitive at all levels.

Key words:  Occupational stress, life satisfaction, Primary teachers

Introduction

Education is the capacity to realize the value of one existence and make it worthy for the
development of his own and his surroundings. It is universal process that humanizes the humanity
and makes life progressive, civilized and cultured. Education is an experience that has a formative
effect on the mind, character or physical abilities of an individual. It transmits education,
knowledge, skill and values from one generation to another. It enables a person to think clearly
and at effectively to realize self-assertive goals and aspirations. It is dynamic and continuous
process by which human being develop thinking and reasoning, problem-solving ability.
Education is essential for development of an individual as well as of society.

Significance of the study

Now days when India is progressing by leaps and bounds and is on the verge of becoming
a developed nations, we cannot afford to neglect talents of our teachers because the scan progress.
The teachers influence the immixtures minds of the youth. He immature minds of the youth, he
treats and moulds the young mind into various forms. The economic condition of teachers is also
miscrable and we know that our country is economically backward and the standard of the masses
iIs very low. In present day socicty only those people command respects that power and money.
The socicty the past which respected teachers has vanished. The poor teacher does not enjoy
much prestige in the socicty of today. These schools cmployee teachers at very low salaries zfnd
the teachers cannot give his best to the students. There is a great dis satisfaction and frustration

— T e ———————— T TR
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among teachers working conditions I sch
PETSONS In charge of education are then s
more employees and nothing else. In such

ools and college are appalling. It is very sad that the
alvers quite ignorant. They look down upon teacher as

conditions the teacher’s feels helpless and frustrated.
The need of study is to find out satisfaction of teachers in their life because if they

sausﬁﬁd in their life, they will be satisfied in their occupation and perform their job in a better
way. lthc is mushrooming growth of school during recent years but there is unavailability of
udcquillp Teaching learning material, poor infrastructure and new recruitment policy, and poor
connectivity. These factors could cause an impact on their job satisfaction. The study aims to find
out the impact these factors on their life satisfaction.

Statement of the problems

“A comparative study of occupational stress and life satisfaction between teachers of
and government primary schools”,

Objectives

1) To study occupational stress of teachers in private and government primary schools.

2) To study life satisfaction of teachers in private and government primary schools.

3) To compare life satisfaction of teachers of private and government primary schools.

) To compare occupational stress of teachers of private and government primary schools.

private

Hypotheses
|- There 1s a significant difference between occupation

al stress between private and government
nimary school teachers.

Ihere 1s a significant difference between life satisfaction of private and government primary
hool teachers.

Selection of the area

Ushani ety was selected as the target area for ¢
onvenience in the availability of schools, for data colle
hools and private primary schools available in Ujhan
Liver vty )
Ihe travelling distance between Chandausi and Ujhani s 85km. and travelling time s
pprox 2% hours by bus. Good daily service of bus is available here Ujhani is the residential and
o King arca of rescarcher while that of supervisor is Chandausi.

onducting the present study due to the
ctions. There are number of govt. primary
Leity. Itis a city with cultural peace and

opulation

v order to serve a uscful purpose, sampling should be unbiased or representative. The logic of the

heory of samphing s the Togic of induction, i.e. we proceed from particular (sample) to general
population) and all the results are expressed in terms of probability.

—————————
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There are many schools of govt. primary teachers and private primary teacher where
occupational stress and life satisfaction both are provided. There are almost 10 to 12 schools in
Ujhani city.

Sample
In order to obtain in objectives of the study 100 teachers of govt. primary teachers and private

primary teachers were selected randomly from schools of primary level of Ujhani city govt.
teachers and private teachers at primary level are being taken.
The researcher selected, primary schools of Ujhani city randomly.

TABLE A (Government teachers)
No. of teachers Total of schools

S1.No. Name of city

15

1 Ujhani 50

TABLE B (Private teachers)
No. of teachers Total of schools

SI.No. Name of city

1 Ujhani 50 10

Variable
The following two type of variable were used in this study:-

a) Independent variable
b) Dependent variable
Independent variable
Independent variables are those that by the experimenter can be manipulated or controlled
the independent variable I the study is attitude.

Dependent variable
Dependent variable is the measured change in the pupils performance attributable to the
influence for independent variables the study involved two dependent variable.

1) Occupational stress
2) Life satisfaction

Tools of data collection
For collecting new unknown data required for the study of any problems the selection of

suitable instrument is of vital importance for suceessful research.

— e ————
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Occupational stress index

The investigator used “occupational stress index for knowing the occupational stress of govt.

teachers and primary teachers at primary level. This tool constructed by Dr. A.K. Srivastava and
Dr.A.P.Singh,

Life satisfaction scale tool

The Life Sz}tisfaction (LSS) is developed with a view to provide a handy tool for identifying
persons having low satisfaction in life, and who may require psycho-diagnostic help.

Statistical techniques

The obtained scores (or X scores) were analysed by the help of mean, S.D. and ‘t’ test.

RESULTS AND DISCUSSION

Statistical Analysis

Objectives
a) To study occupational stress of teachers in private and govt. primary schools.
TABLE- A
S1.No. | Primary Teachers No. of teachers Mean S.D.
l Govt, primary teachers 50 127.66 9.02
2 Private primary teachers 50 132.34 14.51
b) To study life satisfaction of teachers in private and govt. primary schools.
TABLE-B
$].No. Primary Teachers No. of teachers Mean S.D.
| —(,T)J[];n?n};lac—,hus 50 132.34 16.13
> | Private primary teachers 50 118.7 4.98
f e b e o e —

/IMS JOURNAL OF EDUCATION




Vol3, Issue 2, July - December 2019

m

ISSN: 2581 6977

¢) To compare life satisfaction of teachers of private and govt. primary schools,

TABLE -C
SI.No. Primary Teachers No. of teachers Mean | SpD |
1 Govt, primary teachers 50 127.66 9.02
2 Private primary teachers 50 132.34 14.51

d) To compare occupational stress of teachers of private and govt. primary schools.

TABLE -D
S1.No. Primary Teachers No. of teachers Mean S.D.
1 Govt, primary teachers 50 127.66 9.02
2 Private primary teachers 50 132.34 14.51

Hvpothesis verification

Null hypothesis was formulated. Data were collected with the help of tool . Hence to carry out
the research and also reach on some conclusion. The data give statistical treatment. The data
analysed and discussed as below:

Hypothesis I

There is a significant difference between occupational stress between private and govt.
Primary school teachers.

TABLE-E
S.No. | Primary teachers N Mean SD t- value Level of
significance
[ Govt.tcachers 50 127.66 | 14.51 1.93 05=1.96
2| Private teachers | 50 13234 [9.02 01=2.57

e e e St
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Table A shows that mean of group I was 127.66 And SD of group I 14.51

The mean of group I1 was 132.34 and SD of group IT was 9.02
The calculated “t* value was 1.93

The table value at df 98 is 1.97 at 0.05 level and 2.57 at 0.01 level of significance. Our
calculate *t” value is 1.93 which is lesser at both level significance. So it is not significant
and null hypothesis is accepted at the both the level.

Hypothesis 11

lhc;c is a significant difference between life satisfaction of private and govt. Primary school
teachers.

TABLE-F

SNo. | Primary teachers Ii N Mean SD t- value Level of significance

150 | 132.34 16.13 571 .05=1.96

| Govtteachers

50 118.7 4.98 01=2.57

2 Private teachers

—
|
|

Table no 1 shows that mean of group I was 132.34 And SD of group I 16.13

The mean of group 11 was 118.7 and SD of group 11 was 4.98

The calculated *t" value was 5.71

The table value at df 98 is 1.97 at 0.05 level and 2.57 at 0.01 level of significance. Our
caleulate ¢ value is 5.71 which is greater at both level significance. So it is significant and
the null hypothesis is rejected at both the level.

Discussion

Feom the result of the study it is clear that the primary schools teachers as a whole are found to be
Hiohly. Stressed, this finding supports the past research that the teaching profession has become
sne of the most stressful professions,

[he next finding of this study revealed that on the basis of the type of school private
chool teachers face more Sress than the government Teachers. This may be due to low salary
d more. Burden of working in private schools.

Similarly, primary teachers of private and government are similar. Schools teachers have
heen found to ditler significantly in the level of occupational stress. The private school teachers
have found to be wipnificantly more stressed than their govt, School teachers.

From the results of the study it is also clear that primary schools teachers as a whole are
ound to be satisficd with average satisfaction,

[he private primary schools teachers are average and satistied with their mental, job,
ocial and family. The govt Primary school teachers are average satistied with their life.

IMS JOURNAL OF EDUCATION -
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Conclusion-
Conclusion

The following conclusions were drawn:

1) The govt. and private primary school teachers do not dlffe;tSﬁnlﬁcant]y On sub scaleg,
Role overload, responsibility for person power lcsscr'liunp.ro ita y.1

2) The govt. and private primary school tcachers differ SIgmh'canty or subscales, Ryle

ambicuity, role conflict, unrcasonable group and poor peer relationships and low statyg.

3) The covt. and private school teachers difference significantly on over all occupationg]
airess level. Private primary school teachers have more stress level them govt, primary

school teachers.

he study analysed occupational stress and life satis'faction of tea.che.rs. It was found that
occupational stress levels of teachers were slightl}( higher than their llf:e satisfaction levels,
Economic problems experienced by teachers might have caused this result. Economic
insufficiency of individuals mostly affects their life satisfaction. Analysis showed that there was a

positive significant relationship between occupation stress and life satisfaction.

Teachers working in govt. schools had higher life satisfaction than those working in
srivate schools and there was a statistically significant difference between these two groups of
cachers. In ujhani schools are inspected by the govt. of education. Teachers working in govt.
schools are permanent govt, servants and have no risk of dismissal.

¥
t
i
.

On the other hand, teachers working in private schools work and contractual basis and their
contacts are extended each year according to their performance. For these reasons, teachers have
to achieve a great success in their work and to improve and renew themselves to stay at the same
c«chool. These might have negatively affected life satisfaction of teachers working in private

schools.

This study analysed their relationship between occupational stress and life satisfaction of
teachers. It was found that there is a correlation between occupational stress and life
ansfaction; however, life satisfaction levels of teachers were found to slightly higher than

their
WICHT.

Suggestions for Future Research

Rescarches are not the end results but they
|

cnad

' In the . hey always open new ways and directions for further -
cavours, In the same way, the present lllVL‘,HlluEItiUll iS ulgu not (lll.‘ dc&ld Clld. lt can be extendc

I»;i |;1. luding new vanables, simple and place. At the same time further reasons can be undertakCﬂ_ AN
while removing the imitations of the . o e ) asons o g8 _
follows ¢ study. Some of the important suggestions can be give
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[he present research was conducted on a smaller sample of teachers working in different
schools of Ujhani, which is limited in size, further research can be conducted on larger sample
including teachers from different cities and regions.

A comprehensive research can be planned and conducted on teachers of different categories

like primary school, middle school, secondary school, senior secondary school and university
teachers with different grades.

} ”lll\ Kind of study can also be conducted on teachers of English, Hindi and Urdu medium
SCNOOIS.

A comparison of teachers of rural-urban background, different age groups, socio-economic
status and length of job can also be made in this regard.

Studies regardless of religion, cast and creeds on married and unmarried, male and female,
school teachers which seems to be a neglected area of rescarch can also be carried out.

[n the present investigation interview method and projective techniques could be used, besides
using the questionnaire for data collection to validate the results of the present investigation.

Further, this Kind of research can also be conducted on life satisfaction, burnout, job
commitment, job imvolvement, job motivation and quality of work life dimensions

e levels of stress of teachers in relation to their biological, psychological and social systems.

[he long term effects of occupational stress to teachers
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ICT Enabled Flipped Classrooms: A Boon for Student Engagement,
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Abstract

The use of technology is evident in every walk of life. Being dependent on technology comes
with its own challenges and there is always an ongoing debate whether to surrender to the
technology or stay aloof and continue with our traditional ways. Integration of ICT based teaching
has become a way of life and teachers are making use of technology not only for curriculum
transaction but also for other uses. This article is an attempt to understand one such ict based
approach in teaching learning, aptly called as flipped learning. The paper throws perspectives on
the various dimensions of flipped classrooms and the challenges it poses apart from the increased
student engagements and achievements.

Keywords: Flipped Learning, Active Learning, Student Engagement

Introduction

Our societies have become technology driven without question. The use of technology is evident
in every walk of life. It has overtaken our traditional ways of doing and understanding things and
offers solutions to all our problems in novel ways. Being dependent on technology comes with its
own challenges and there is always an ongoing debate whether to surrender to the technology or
stay aloof and continue with our traditional ways. However the answer lies in making judicious
use of the technology that surrounds us and being aware of the threats and challenges that might
come with the use of these technologies. The use of technology or ICT in education has found its
and today almost every education sector is making use of ICT in teaching learning process.
The use of 1CT is not just restricted to classrooms but works such as evaluation; administration
ete. can be sorted and taken care of by integrating technology in education process.There are
multiple ways to intcgralc [CT in teaching lcarning. Researches have been done to explore the
effectiveness of 1CT enabled classrooms. With the launch of Operation Digital Blackboard on
February 20, 2019, by HRD Minister Prakash Javadekar, a new word entered in the education

place
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cept is very innovative and futuristic. Of ¢p, b

'flipped lcarning'. The con ovatne :
, Teachers and students ar¢ wor ino i
g g In tandem, to

dictionary -- ‘ '
¢ use of Flipped Learnin

approaches is th
achieve better outcomes. . . . | ’
Flipped classroom is a “pedagogical approach in which dm.ect instruction moves frop, L

ace, and the resulting group space . transformag

to the individual [earning Sp :
learning environment where the educator guides students as they apply S

in (he subject matter” (The Flipped Learning Network,
ents focus on shorter duration Video'['-- el
My

group learning space
into a dynamic, interactive
and engage creatively
is a concept wherein stud

nt before entering the traditional classroom arena. When they enter

¢ knowledge of the concept, the learning becomes more of ap.

concepts
2014).Flipped learning
lectures and other conte
the classrooms with the prio
interaction and collaborative process.
The four main pillars of FLIP include,

1. Flexible Environment
2. Learning Culture

3. Intentional content

4. Professional educator

are flexible with when and where their learners will leﬁﬁ

The educators who use flip classroom
The focus is on a learner centered approach, Educators continually think about how they can use

the Flipped Learning model to help students develop conceptual understanding, as well as
procedural fluency. They determine what they need to teach and what materials students sh'('i'ﬁl'd
explore on their own. Flipped learning focuses on active engagement and pedagogy apprﬁrﬁéii"‘('j.
facilitation, organic processing and dissemination of ideas and concept.Its main thrustlson
deeper learning strategy, peer discussions and enhancing problem-solving techniques. i
Flipped learning empowers young minds to:

|. Take ownership for their learning and instant learning outcomes.

2. Get b’cm:r pcrformuan: results and academic pursuits on tests as was observed in st
experiments at University of Texas. Y
Be more interested and engaged with the learning content facilitated by:

(P8 ]

Video collection

PowerPoint formatting
Classroom discussion

Instructor/receiver discussion
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The main goal in flipping a class is to cultivate more deeply engaged learning experiences for

students when the instructor is present to coach and guide them. Emphasis is on higher-order
thinking skills and application to complex problems.

Common activities include:

 Collaborative learning

» Case-based learning

o Peer instruction

» Problem sets

Challenges in implementing flipped classrooms

* There are many challenges towards effective implementation of flipped classrooms.

* The most important amongst these is the development of mindset both of the teachers and
students towards this and also lack of awareness towards effective use of this. Also lack of
internet facilities and resources can prove to be a hindrance in making use of this approach.

» How do we know which students have completed their lesson and to what extent they have
understood it?

« It is often difficult to gain students attention in class, and that task is made considerably more
difficult when it has to be done remotely at home.

» The personality and the passion of the educator, so important to captivate students in a
classroom, needs to be carried through in the digital experience.

=  This is where tools like Adobe Presenter come to play in being a catalyst to educators who
want to adopt flipped learning in their classrooms — it allows the teacher to create videos that
capture themselves and their screens at the same time, bringing in their personality into the
digital courses.

= To keep the learners attention going, educators can add quizzes, puzzles, drag and drop
elements and other fun out of the box elements in each module, creating an appealing

experience for students.
How to implement a flipped classroom?

Jeff Dunn (2014) has written a short piece on “The 6-step guide to flipping your classroom”,
which presented 6 casy steps for implementing flipped classroom.

|. Plan: Figurc out which Icsson in particular you want to flip. Outline the key learning

outcomes and a lesson plan.

2 Record: Instead of teaching this lesson in-person, make a video. A screen cast works. Make

sure it contains all the key elements you’d mention in the classroom.
M
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In Bergmann and Sams’ book (2012), they also pointed out that do not make a video just for the
sake of making a video. Only do so when you feel these are appropriate and necessary. 1t 3]
depends on the educational goal of your lesson. If making videos better facilitate your
instructional goal, and then go ahead.

3. Share: Send the video to your students. Make it engaging and clear. Explain that the video’s
content will be fully discussed in class.

4. Change: Now that your students have viewed your lesson, they’re prepared to actually go
more in-depth than ever before.

5. Group: An effective way to discuss the topic is to separate into groups where students are
given a task to perform. Write a poem, a play, make a video, etc.

6. Regroup: Get the class back together to share the individual group’s work with everyone.
Ask questions, dive deeper than ever before.

After the six steps, Review, Revise, and Repeat.
Some other strategies that can be used in in-class activities include:

o Active learning. Allow students to apply concepts in class where they can ask peers or
instructors for feedback and clarification.

 Peer instruction. Students can teach each other by explaining concepts or working on small
problems.

+ Collaborative learning. Collaborative learning activities could increase student engagement,
enhance student understanding, and promote collective intelligence.

« Problem-based learning. Class time can be spent working on problems that can last for the
duration of a semester.

« Discussions or debate. Give students the opportunity to articulate their thoughts on the spot
and to develop their arguments in support of their opinions or claims,

References
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Abstract

Higher education is universally recognized as a major driver of economic and social development,
in both more or less affluent countries. The assurance of quality and standards of higher education
is now widely recognized as a fundamental requirement, if we are to be confident that the huge
potential benefits of higher education for individuals, economies and societies will be achieved. A
variety of social forces point to the shape of alternative educational futures. Among these forces
are emergence of information society; challenges of quality; globalization and liberalization of
economy; and education as life-long activity. Vision of future education presents a volatile picture
of many exciting developments. When it comes to the efficiency and effectiveness of quality
management, as used in higher education, there are a number of questions, which need immediate
attention of all the concerned. An attempt has been made in the present paper to give snapshots of
the future developments in the areas of infrastructure, curriculum, methods of teaching, teachers
and management and administration in higher education.

Key words: Quality, Quality management, Quality Assurance, Curriculum integration, teacher

compelence
Introduction

Higher education occupics an important place at the apex of the educational pyramid and helps
developing the cream of the society — a select group of individuals — physically, intellectually,
emotionally and socially. Higher cducation is universally recognized as a major driver of
cconomic and social development, in both more and less affluent countries.

Defining quality in education is a massive challenge since it deals with the most sensitive creation
on earth —human beings. Industrial products are finished goods — take them or leave them.
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Nothing can be done once they are finished. Service is here and now. You can look for better
quality only next time. Education has no such finished product, nor even the graduates. They are
on the way ‘to be’. Education only charges the human propensities to evolve and unfold it till the
last breath, a process that covers the human journey from ‘womb to tomb’. Human beings
continue to learn, and evolve, ‘to be’. Education facilitates this very evolution of the individual.

Concept of quality

Quality is a highly debatable theme. Quality has been the goal of an eternal quest through the
corridors of human history. It has been the driving force for the entire human Endeavour. Quality
is the inspiration for transcendence from the mundane to the higher realms of life. It is the source
of craving behind the unfolding human civilization through ages immemorial.

According to the Oxford English Dictionary, the notion of quality includes all the attributes of a
thing, except those of relation and quantity. The British Standards Institution (BSI) (1991) defines
quality in functional terms as the totality of features and characteristics of a product or service that
bear upon its ability to satisfy the stated or implied needs.

The assurance of quality and standards of higher education is now widely recognized as a
fundamental pre-requisite requirement, if we are to be confident that the huge potential benefits of
higher education for individuals, economies and societies will be achieved. Looking at the
importance of quality, there is an urgent need in the country towards the development of
knowledge and understanding of the practice of quality assurance in higher education.

The realization of uniformity in quality standards has been one of the major challenges before the
higher education planners, as well as the other stakeholders in the country. The basic theory of the
service quality management explains that the problem of quality variation is due to the human
oriented nature of the higher education services. However, in the present era of knowledge driven
society, one needs to delve deep into the problem to identify and explore the real factors behind
quality variation, both in the output as well as the process.

[n Indian higher education system, a number of positive measures have been initiated by the
various higher education regulating agencies including the Assessment and Accreditation Council
of University Grants Commission (NAAC-UGC) and National Board for Accreditation of All
India Council for Technical Education (NBA-AICTE). The experience shows that despite all
these initiatives, the fundamental objectives of quality, as conceptualized by these agencies.

When it comes to the cfficiency and effectiveness of the quality management system, as used in
higher education there arc a number ol questions or arcas, which need immediate attention of all

e — — e e e = =
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the concerned. The present paper aims to explore the critical issues relating to the quality
concerns 1n the higher education institutions of the country.

l.

Infrastructure: - Paradoxically, India being the largest country of illiterates takes the credit
of operating one of the largest higher education systems in the world. At the time of
independence, it had only 19 universities and 636 colleges with a student enrollment of
about 1, 06,000 in 1947. Despite the constraint of resources, the quantitative expansion
has been highly spectacular in the post — independence period. Our literacy has been
constantly improving over the years (36.17 in the 1970’s 52.19 in 1991 and 65.38 in
2001). We have more than 300 universities, deemed universities, thousands of colleges,
hundreds of engineering colleges , IIT’s , IIM’s , medical colleges and scores of
agricultural universities and equally large fund crunching science and industrial councils ,
scores of national regional laboratories and many other such units. These deliver their
products in large numbers, who need employment. It has produced a mismatch of supply
and demand. The largest educated middle class is faced with the nightmare of
unemployment and unemployable graduates even in science, agriculture, engineering,

social science and medicine.

The higher education services by its very basic nature have direct impact on the all sectors
of environment in both societal as well as in task environment .Even a minor change in the
higher education structure may trigger a corresponding major change in the environment
and may further be subjected to the change itself due to the changes in the environment
sector(s). This bidirectional flow of impact makes the higher education structure very
complex as compared to other service sector organizations.
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Fig. 1: Framework for Environmental Analysis

These trends are the indicators of how the important factors in the higher education environment
of the country are changing. In order to develop an effective quality management system of higher
education, it should be linked to the overall strategic planning framework of the institution.
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17

JIMS JOURNAL OF EDUCATION




Vol3, Issue 2, July - December 2019 ISSN: 2581- 6977
o0 SSueZ july-December2019  ISSN:2581-6977

2. Curriculum: the higher education in our country suffers from many defects as far as curriculum
is concerned. Excessive stress on theory takes precedence over the practical aspect and forces the
students away from the real life. The syllabus lacks integration between general and skill-oriented
vocational education. The recent trend of entrance tests has no relevance with the course content
taught in the classes. The syllabus for any level should be designed in consultation with the
teachers teaching at that level and should be realistic and inter-disciplinary. Academic
programmes should be integrated and students with varying interests should be accommodated in
it. There should be enough space for everyone involved: teachers, students and parents. The
feedback provided should be constantly acted upon. The courses should breakdown the monotony
of the traditional courses; they should be both innovative and job oriented. In regard to the choice
of subjects, there should be number of options available to the students. Computer-friendly
gadgets like VCDs, DVDs, CD-ROMs and floppies can be utilized to produce study materials and
reduce the burden of students. Computers can also be utilized to access relevant materials from
the internet, help students have direct contact with the teachers via e-mail, voice-mail and
chatting, produce computer generated presentations to accompany lectures, use real current
databases for research and conduct video-conferencing sessions with students from abroad. The

best brains can be utilized for the production of self-instructional and audio-visual material in
different languages.

3. Methods of teaching: another rapid change that is taking place is in the domain of instruction
and pedagogy, and educational technology. Methods of teaching should be highly diverse.
Lecturing will no doubt linger. But techniques like discussion, role-play, field work, laboratory
cxperimentation, simulation and gaming will move rapidly to the centre stage. The mode of
instruction should emphasize student constructed knowledge and interactive nature of learning.
Emerging educational technology like telecommunication and computers will reshape practically
entire spectrum of teaching methods. This technology factor will take over in rapid strides and
ncourage autonomous learning. Instead of just remaining at the receiving end, the students will
he expected to assume increasing responsibility for managing their own learning.

{ Teachers: the most important component of the instructional process is the teacher who cannot
he replaced from the instructional situation irrespective of the developments in the media and
ICT. In order to determine the quality of the instructional processes one of the main marks will
have to be with respect to teacher’s behavior and competence. There are 3 main areas of teacher’s

compelence:
TProfessional knowledge and understanding,
Professional skills and abilitics, and

Professional values and personal commitment,
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The benchmarks of a good teacher are: communicate effectively, using a variety of media, ¢,
stimulate pupils and achieve the objectives of lessons, employ a range .of tea‘ching Strategieg and
justify their approach, set expectations and a pace of work, work effectively in co-operatigy, ik
other assistants in the classroom. Teachers should be trained regularly through academjc staff
colleges to improve the effectiveness of their teaching and classroom performance.

5. Administration and Management: the emphasis laid on academic freedom of institutiong of
higher learning by public bodies such as the UGC and the Knowledge Commission of Ingi, is
quite welcome, and timely. The creation of more autonomous colleges, clusters of autonomoyg
colleges and central universities is the beginning of the long expected academic freedom from the
affiliating system. An autonomous college is free to start a new degree or post-graduate course
with the approval of the Academic Council of the college. Such courses shall fulfill the minimum
standards prescribed by the university/ UGC in terms of number of hours, curricular content and
standards, and the university shall be duly informed of such courses. The charter of academic
freedom. articulated in terms of the National Policy on Education is broadly indicated in the 11%
plan guidelines and it includes the freedom to:

Determine and prescribe (the colleges) own courses of study and syllabi, and restructure and
redesign the courses already offered in order to suit local needs.

Prescnibe rules for admission of students accommodating the reservation policy of the state
government.

Evolve methods of assessment of student performance, conduct examinations and notify results.

Use modem tools of educational technology to achieve higher standards and greater creativity;

and

Promote healthy practices such as community service, extension activities, projects for the benefit
I society, neighborhood programmes, ete.

Ol

[his academic panchsheel, if one may so call it, has far reaching enabling implications to address |+
academic, social, pedagogie, global and quality concerns of higher education in India, if only“f
nstitutions could be diligent to perceive and internalize the

m in their own systems of operation.
Conclusion ;

IUis never too late to mend. If the system ol highe

r education is not improved in response to the ; '
need of the hour, the preamblary promise of justice- social. i itical, equality of s
status and of opportunity, liberty of 1l Soctad, economic and political, equality | ot
y. hberty of thought, faith and worship will ever remain fulfilled. The 81m 25

ol higher education should be nece

ssartly broad and dynamic. The universities and colleges ot:?
i ui:"
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today must work not on]

y for promotion and dissemination of knowledge but also for generation
of k

nowledge. They must promote humanism, reasoning, tolerance, critical thinking and search
for truth. They are expected to achieve new knowledge, understanding, good leadership qualities

and equality for their students. Higher education should aim at socialization and democratization
in true sense of the word.
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Abstract

Intelligence is considered to be the ability to acquire and use knowledge for solving problems ang
adapting to the world. Intelligence has many facets and is a hierarchy of abilities, with genera)
ability at the top and more specific abilities at lower levels of hierarchy. The Theory of Multiple
Intelligences suggested by Gardner in the early 1980s as an alternative way to traditional
classroom designs that as a need for the variety of ways people learn and understand. Gardner
(1983) suggested that learners do not have a single intelligence, but a range of intelligences. His
assumption is that all people have these intelligences but in each person one of them is more
pronounced. According to Gardner, this theory, which emerged from cognitive research,
"documents the extent to which students possess different kinds of minds and therefore leam,
remember, perform, and understand in different ways." An awareness of multiple-intelligence
theory has stimulated teachers to find more ways of helping all students in their classes. An
integrated approach also means that the teacher needs to employ media and representations which . ©
are perhaps consistent with the intelligence-bias of the student. Different strengths (intelligences) ' i
of individuals should be utilised teaching methods, even in cognitive tasks such as reading and .
arithmetic. This may be achieved through creative classroom and curriculum structures, as well as = ¢ .
the use of multimedia teaching tools. An educational goal of such an approach is to open-up
learning to the widest spectrum of individuals, and perhaps help individuals towards later i
fulfilment in their careers, and indeed personal lives. TR

Keywords: Multiple Intelligence, Learning Styles, Howard Gardner

Introduction

The concept of intelligence has perhaps received more devoted attention in psychology than any
ol.hcr concept, and yet has resisted a thorough clarification (Reber (1995)). The early wdrks

Binet viewed intelligent behaviour as cognitive abilities in reasoning and problem solving, and in
collaboration Simon, produced the first psychometric-type intelligence test in 1905. Such 2 view
of i_ntclligcncc has persisted through modern intelligence tests, such as the Stanford-:Binet and thé
various Ycrsions of the Wechsler tests (see, for example, R:lSt and Golombok (1989))- Whl
theoreticians continue to argue the underlying factors of cognitive processes which constitute
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intelligence, or indeed, the existence of a single underlying or general (g) factor for intelligence
(Spearman (1927)), the definition of intelligence itself has been conceptualised in a rather broad
manner to depict the ability to profit from experience. In reality, intelligence is now cynically
viewed by many psychologists and educationalists as whatever intelligence tests measure. An
issue of concern then arises as to whether or not intelligence tests assess the full range of talents,
competencies and skills that an individual may possess. Likewise, if educational quality is
measured against such tests, then the educational system itself may be focussing on skills
development for success at school, rather than development on the broad intellectual potentialities
of the individual. More fundamentally, the notion of intelligence as a single unitary process or
feature has been challenged, given the broad nature of talents exhibited by individuals.

What does Intelligence Mean?

Most early theories about the nature of intelligence involved one or more of the following three
themes: (1) the capacity to learn (2) the total knowledge a person has acquired and (3) the ability
to adapt successfully to new situations and to the environment in general. It is considered to be
the ability to acquire and use knowledge for solving problems and adapting to the world.

Intelligence: One Ability or Many?

Some theorists believe intelligence is a basic ability that affects performance on all cognitively
oriented tasks from computing mathematical problems to writing poetry or solving riddles.
Evidence for this position comes from studies finding moderate to high positive correlations
among all the different tests that are designed to measure separate intellectual abilities.

Charles Spearman suggested there is one mental attribute, which he called g or general
intelligence that is used to perform any mental test, but that each test also requires some specific
abilities in addition. Another view that has stood the test of time is Cattell and Horn’s theory of
(luid and crystallized intelligence. Fluid intelligence is mental efficiency that is essentially culture
(ree and non verbal and this aspect is grounded in brain development. Crystallized intelligence, in
contrast, is the ability to apply culturally approved problem solving methods and which includes
the learned skills and knowledge such as vocabulary, facts, etc. By investing fluid intelligence in
solving problems, we develop our crystallized intelligence but many tasks in life such as
mathematical reasoning, etc; draw on both fluid and crystallized intelligence.

The most widely accepted view today is that intelligence has many facets and is a hierarchy of
abilities, with general ability at the top and more specific abilities at lower levels of hierarchy.
John Carroll identificd onc general ability, a few broad abilities (like fluid and crystallized
abilities, learning and memory, visual and auditory perception, processing speed) and at least 70
specific abilities such as language development, memory span and simple reaction time.
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What is Multiple Intelligence?

“It is widely agreed that standardized tests do not sample all forms of intelligence. Obvious
examples include creativity, wisdom, practical sense and social sensitivity, among others

(American Psychological Association, 1996 Press Release)

The psychometric testing of intelligence has been widely recognised to focus on specific student
abilities which mainly involve linguistic and logical-mathematical skills, and thus a hlghly
cognitive bias towards intelligence. As mentioned above, such measurement of intelligence will .

typically fail to recognise other student abilities such as creativity, or indeed practical (tacxt)' :
knowledge which has been accumulated from the experiences of the individual. i

Furthermore, observations show that individuals of high IQ are not necessarily talent'edli‘n.i‘é'l\ll'
tasks or aspects of life. Likewise, individuals with severe learning difficulties can on occaSlon
exhibit certain specific (and exceptional) talents. For example, successful businessman, pOllthlanS
or indeed teachers are not necessarily of high 1Q, but have other attributes which make them excel:
in their professions. Similarly, studies have shown that individuals with brilliant school and everl ¥
higher-education credentials may fail miserably in their professions in later life (Komhaber et al*‘ v

(1990)). This suggests that the multitude of abilities and talents of individual th measured
by tests which are predominantly geared towards cognitive abilities. o : 5
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Theory of Multiple Intelligence by Howard Gardner

Over the past few decades, research in the field of learning has led to the discovery of the Theory
of Multiple Intelligences. In short, this theory states that each person has different ways of
learning and different intelligences they use in their daily lives. While some can learn very well in
a linguistically-based environment (reading and writing), others are better taught through
mathematical-logic based learning. Still others benefit most from body-kinesthetic intelligence
(Iearning by doing with the hands). Each person possesses each intelligence to an extent, but there

is always a primary, or more dominant, intelligence.

The Theory of Multiple Intelligences suggested by Gardner in the early 1980s as an alternative
way to traditional classroom designs that as a need for the variety of ways people learn and
understand. Gardner (1983) suggested that learners do not have a single intelligence, but a range
of intelligences. His assumption is that all people have these intelligences but in each person one

of them 1s more pronounced.

Gardner made a significant contribution to cognitive science by Multiple Intelligences Theory,
which builds a leamer-based philosophy. With the help of this theory, people can comprehend
better how individual differences can be understood, approached and improved in a teaching and
leaming environment. While identifying potentials of intelligences, various criteria should be
Liken into consideration. Gardner defined eight criteria to be identified as intelligence:

| Potential 1solation by brain damage
e existence of idiots, savants, prodigies and other exceptional individuals

n identifiable core operation or set of operations

¢ A distinctive developmental history
An evolutionary history and evolutionary plausibility
6. Support from experimental psychological tasks
Support from psychometric findings
8. Susceptibility to encoding ina symbol system

He described nine different intelligences based on the above criteria: logical — mathematical
Cumber smart), verbal-lingustic (word smart), bodily-kinesthetic (body smart), musical-rhythmic
(music smart), interpersonal (people smart), visual-spatial (picture smart), intrapersonal (self-
mart). the naturalist (nature smart), cxistential, Eachintelligence type is desceribed below:
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1. Verbal — linguistic Intelligence: Gardner (1993) explained this intelligence as Sensitivity ¢,

written and spoken language. This intelligence is mainly concerned with the abilitythe
comprehend and compose language efficaciously both orally and in writing. Pg ets, Writeto
linguists, journalists, language teachers, etc. are the example of people who have the Verb::

linguistic intelligence.

2. Logical/mathematical intelligence: This intelligence is the ability to calculate and comprepep, d
situations or conditions systematically and logically. Students who have this type of intelligence
are good at exploring patterns and relationships, problem solving, and reasoning (Gardner, 1999),
This intelligence type can be connected with deductive reasoning. People who work in the

scientific and mathematical fields are supposed to have this type of intelligence.

3. Visual/Spatial intelligence: This type of intelligence is described as the ability of perceiving,
modifying and creating images. Artists, designers, architects, sculptors have highly this type of

intelligence.
4. Musical intelligence: This type of intelligence is the ability to identify pitch, rhythm, and

emotional side of sound, appreciation of the forms of musical expressiveness. It is exemplified by

musicians, singers, composers, and people who are interested in music.

5. Bodily/kinesthetic intelligence: This type of intelligence refers to use the body for expression.
It is also described as the potential of using the body and its parts in mastering problems or
creation of products. Athletes, professional dancers, mechanics, physical education instructors are
in this group.

6. Intrapersonal intelligence: This intelligence requires the ability to have self-knowledge and

recognize people’s similarities and differences among them. Gardner (1999) adds that it involves
the ability to understand yourself, and to interpret and appreciate your own feelings, emotions,

desires, strengths, and motivations.

7. Interpersonal intelligence: This intelligence suggests the ability to identify, comprehend and
appreciate the emotions, intentions, motivations, desires, and beliefs of other people. Teachers,
therapists, salespersons, political leaders have high interpersonal intelligence. In Teele’s (2000)
view, interpersonal intelligent people are friendly and participate in social activities. These pedp_ .
prefer cooperative learning, exchanging information, and studying in groups. s

8. Naturalistic intelligence: This type of intelligence is the ability to identify and classify th
natural world around people. Teele (2000) states that these people live in harmony with t
nature. Some occupations nced a well-developed form of this intelligence, like astl'Oﬂvim"i
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biologists, and zoologists. Gardner added this intelligence as the eighth one, after the first

publication of the model.

9. Existential intelligence: This intelligence suggests the ability to question about the existence of
human, death, the meaning of life and the reason for existence (Armstrong, 2009). It was added
the list in 1999 by Gardner. Language teachers are expected to consider multiple intelligences
types of learners and plan, design activities from which all types of learners can benefit. If
teachers understand there are different intelligences types in their classes, they can effectively
carry out their lessons involving in all students, not just those who read and write or calculate
well.

According to Gardner, this theory, which emerged from cognitive research, "documents the extent
to which students possess different kinds of minds and therefore learn, remember, perform, and

understand in different ways."
Gardner specifically justifies his theory through several positions:

« The intelligences reflect distinct classes of profession

« The explanation of prodigies (and savants) which may have an exceptional talent in one area,
but otherwise normal (or in the case savants, deficient) intelligence in other areas

. Evidence from cases of brain damaged individuals whereby certain specific intelligences may be

affected

- An evolutionary development argument in which different types (or modules) of intelligence
were necessitated at different levels of evolution.

Multiple Intelligence and Learning Styles:

There are specific modes of multimedia and instruction techniques, which include the following:

Visuals: Visual media help students acquire concrete concepts, such as object identification,

spatial relationship or motor skills.
Printed words: While the printed word is the most common method of dispensing information,

some argue that audio is superior.

Sound: Sound media offer a stimulus for sound recognition or recall. Audio narration is a useful
tool for students who struggle with reading.

Motion: Motion depicts human performance so that learners can copy the movement. This

kinesthetic method can be essential for understanding some subject matter.
W
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Color: Choices on color display are required if it is essential to what is being learned (sycp, a5, the
sky is blue).

[nstructional Setting: Design must include what materials are being_ 1_1sed, as well g the
environment in which it is to be taught. Printed materials should be individualized tq allow the

learner to set the pace.

Learner Characteristics: Teaching models must consider learner characteristics, as media may be
interpreted in various ways by different learners. Research has not provided definitive methods i

matching the media most suitable for types of learners.

Reading ability: Pictures aid learning for poor readers who understand spoken words rather thap
printed words: good readers can control the pace, and print allows for easier review. ‘

Categories of Learning Outcomes: Categories ranged from three to eleven and most include some
or all of Gagne's (1977) learning categories: intellectual skills, motor skills, verbal information, -

overall attitudes and use of cognitive strategies.

Events of Instruction: Teachers have to choose the external events which support internal leaming:' ;
with events of instruction. This occurs in the planning stage and before selection of appropriate

media.
Performance: It is important for students to perform tasks that demonstrate learning and retehﬁQﬁ'-\_.

The elicited performances can be categorized by type: covert, overt, motor, verbal, construé"
and select. Media should be selected to correspond with the desired outcome. g

Multiple Intelligence in Teaching Learning Process: New Horizons

in achieving natural or perhaps innate abilities.

Furthermore, the teaching approach for any given task is unlik i ; ~
: sk 1 ely to be optimal if the pa
strengths (intelligences) of the student are not utilised in the learning proI::css‘ This wzui
suggest that it may be possible to teach, for ex: , : . ad
£y ‘ ay be p ach, lor example, mathematics through a mixed|
mvolving music, physical activity, language and pictorial depictions, so as to app‘eaiLI th
. s . . < e
spectrum ol intelhigences of the classroom. , s

T —
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An integrated approach also means that the teacher needs to employ media and representations
which are perhaps consistent with the intelligence-bias of the student. Multimedia learning
facilities, such as CD-ROM based material, may be particularly useful to represent educational
material through multiple perspectives, as well as mixed pictorial, textual and auditory modes
(Veenema and Gardner (1996)). Likewise, in group work, a teacher could draw on and give
attention to the experiences, knowledge and perspectives of individuals, so as to gain from the
diverse-intelligence of the group.

Campbell (1990) describes a learning centre approach in which a junior-school classroom is
physically restructured into designated intelligence zones. Classroom restructuring in this way
had led to increased multi-modal skills, improved co-operative skills, and improved student

attitudes and behaviour (particularly with children who had been previously identified as having
behavioural problems).

Eight Ways of Teaching

Intelligcence Teaching Activities Teaching Materials Instructional Strategies
Verbal- | lectures, discussions, word games, books, tape recorders, word read aboutit, write about it, talk
. s o storytelling, choral reading, journal processors, stamp sets, books on about it, listen to it
Linguistic
® writing tapes
LOg ical- | brain teasers, problem sclving, calculators, math manipulatives, quantify it, think critically about
Nathematical science experiments, number games, science equipment, math games it, putit in a logical framework,
- GRS mental calculation,, critical thinking experiment with it
Spatial— visual presentations, art activities, graphs, maps, videos, LEGO sets, art | seeir, draw it, visualize it, color it
. imaginarion games, mind-mapping, materials, optical illusions, camera, mind-map-it
Mechanical | ° abilior. eislizaion picture library
Bodily- | hands-on leaming, drama, dance, building tools, clay, sports equipment, | build it, act it out, touch it, get a
.. = sports that teach, tactile activities, manipulatives, tactile leaming “gut feeling” of it, danceit
Kinesthetic relaxation exercises resources
VMusical rhythmic leamings, rapping, using tape recorders, tape collection, sing it, rap it, listen toit
: songs thatteach musical instruments
Interpersonal | cocperative leaming, peer tutoring, | board games, party supplies, props teach it, collaborate on it, interact
simulations, community involvement, | forrole plavs with respect toit
social gathering
luqupersmml individualized instruction, self-checking materials, joumals, connect it to vour personal life,
‘ independent study, optionsin course | materials for projects make choices withregard to ir,
of sturdy, self-esteem building reflect on it
Naturalist | nane study, ecological awareness, plants, animals, naturalists’ tools, connect it to living things and
Iy L R . . .
‘ care of animals (e g. binoculars), gardening tools natural phenomena
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Multiple Intelligence in Classroom

e Providing students with multiple ways to demonstrate knowledge and skillg increageg
engagement and learning, and provides teachers with more accurate understanding of
students' knowledge and skills (Darling-Hammond, 2010).

e Instruction should be informed as much as possible by detailed knowledge about Studentg'
specific strengths, needs, and areas for growth (Tomlinson, 2014).

e School authorities must alter the way in which curricula are viewed, and in Particular
flexibility introduced to address different student abilities; i.e. a recognition that studengs
learn in different ways

* Broader assessment methods are needed which are not confined to memory or written-test
orientations

* An integrated and thematic approach to teaching is needed which builds on the prior
knowledge of the student and capitalises on individual strengths and abilities
(intelligences).

* Apprenticeships can allow students to "gain mastery of a valued skill gradually, with
effort and discipline over time." Gardner feels that apprenticeships "should take up about
one-third of a student's schooling experience."

e The provision of flexible learning will require a teacher commitment towards student
responsibility in learning. This, of course, may be beneficial in promoting intrinsic student
motivation towards the learning task. Gardner himself states that the key imperative
Multiple Intelligences is for individually configured education.

¢ Students may exhibit competencies or leadership skills in certain intelligence areas, and
thus an observable means for assessing student strengths and weaknesses.

e The role of the teacher is likely to change to become more facilitative and less directive.
However, the teacher will need to adopt a more creative teaching style so as to give el
consideration to the various student intelligences. AR c

» Students need to be assessed through their demonstrations of their spectra of intelligenqé |

in as natural fashion as possible, but care is needed to avoid labelling the student, whic
may otherwise act as a self-fulfilling prophecy. R

‘MiEA

Conclusion

In conclusion, this approach appeals to a teaching philosophy that students should be given
opportunitics to develop and utilise the many types of human abilities. Furthermore the
different strengths (intelligences) ol individuals should be utilised teaching methods, even l“ i
cognitive tasks such as reading and arithmetic, This may be achieved through creative.

as the use of multimedia teaching tools. Af
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educational goal of such an approach is to open-up learning to the widest spectrum of
individuals, and perhaps help individuals towards later fulfilment in their careers, and indeed
personal lives. However, as Gardner states himself, perhaps more important than intelligence
in the human firmament are motivation, personality and emotions.

The Multiple Intelligence theory provides a perspective on future implications of being aware
of multiple intelligences and learning styles on designing lessons, materials, and learning
environment. Teachers can take steps to improve their students’ learning styles and
intelligences through different techniques. They can, for instance, employ easier tasks and
practices so that students can be more satisfied with their educational attainment. Moreover,
they can plan and deliver a lot of different activities so that a large number of students with
varying learning styles and intelligences can benefit from the instruction they receive. For
Multiple Intelligences based teaching approaches to be successful in schools, a fundamental
change in the attitude of parents is also needed outside the school environment. This may be
rather difficult for some parents who may, after all, have been products of a schooling system
which had a distinct view of student success based on traditional intelligence theories.
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Abstract

Over the last two decades educational standards-based policies are not only limited to the
achievement of goals but they also require resource allocation in order to achieve them.
Educational Standards improve the learning opportunities offered to students by engaging them in
capacity building activities. These standards enhanced educator’s working efficiency and their
performance has a positive impact on student learning.  Educational standards define the
knowledge and skills students should possess at a specific stage in their educational career.
Standards serve as a basis of educational reform across the nation as educators and policy makers
design them according to desired outcomes and student success. There are four parameters for
assessment of standards such as Validity, Reliability, Fairness and Genuineness .In this changing
educational scenario, educators have to reframe the existing Educational Standards and redesign
according to Parameters based on latest educational policies and dimensions. Therefore some
trailblazing Strategies are required for setting Educational Standards that should be based on
interest of students, answer all problems of students, focused on skill enhancement , self
expressing , manifest creative learning environment ,widens students’ outlook ,encourage

motivation , coupled with latest technological advancements, and authentic in nature .

Keywords: Educational, Standards, Trailblazing, Strategies, Organization, Effective

Introduction
Educational institutions are not the cornerstones of knowledge and learning, they have the power

to influence one's personality and frame the destiny of our nation as a whole. Apart from

— e ————————
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maximizing academic potential, these educational institutions also inculcate values, help develq
social skills, play a key role in character building, influence the emotional stability of students g
shape their career paths going forward. The concept ‘effectiveness’ refers to the degree to which

objectives are achieved and the extent to which targeted problems are solved.

Literature Review "
Effectiveness means "doing right in a system and considering all protocols." Educatjong]
effectiveness is regarded as a distinct characteristic along with criteria to find strengths, needs,
goals, priorities of School. Educational Effectiveness is based on student performance to ensyre
academic excellence, Educational infrastructure, and classroom organization, professional

training of teachers, teaching strategies, learning arrangements, use of latest technology in

classrooms and assessment.

Educational Effectiveness can be evaluated by following parameters —

A strong, purposeful and involved educational leader.
Cooperation between Educational Leader and teachers and among teachers

Effective teaching and learning with variety of teaching methods and strategies

Effective evaluation and monitoring
Focused professional Development
Effective Co-curricular activities including sports

The effective use of ICT and in teaching and learning

® N DV oA woN o

Effective Counseling of students because emotional stability facilitates effective

learning.
9. Student self-discipline
10. Positive Learning Environment

11. The Educational Leader have to offer constructive feedback of the teaching staff on a

regular bias and plan improvement efforts and staff development activities.

12. An orderly, safe environment conducive to learning along with a safe and secure place -

to work.
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13. Educational building must be clean and well-maintained.

14. Educational policies and procedures designed to promote student achievement.

15. Teachers must be encouraged to keep abreast of the current developments and policies
in education.

Dimensions of Educational Effectiveness —

Every organization follows g different path in achieving its mission. All employees in effective

organizations know their roles and what is expected of them. At the same time, management

and provides regular feedback on how well they are doing, with incentives
given to those who distinguish themselves-

monitors employees

* Quality leadership — Team Members perform better where the Educational Leader

provides strong leadership. Effective leaders always successfully convey the school’s

goals and visions, collaborate with teachers to enhance their skills, and are involved in the

solutions of problems.

* High Expectations of Educational Team - The second factor is having high

expectations of students, as well as teachers. High expectations of students have
repeatedly been shown to have a positive impact on students’ performance. More attention
should be paid to high expectations of teachers. In other words, teachers who are expected
to teach at high levels of effectiveness are able to reach the level of eXpectations,
particularly when teacher evaluations and teacher professional development is geared
toward improving instructional quality.

* Perfect Assessment - The third characteristic of a successful Educational ig

development. Schools should use
assessment data to compare their students with others from across the country. Effective

the ongoing screening of student performance and

use ol assessment data allows schools to identify problematic areas of learning at the

classroom and Educational levels, so that solutions can be generated as to how to best

address the problems,

———
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Goal and Direction - The fourth characteristic of a successful Educationa] is the eXistence

of goals and direction. Administration should actively construct goals and they, effectively

at-
large). Educational principals must also be open and willing to incorporate innovation

communicate them to appropriate individuals (i.e., students, teachers, communjty.

into goals for Educational processes and practices. It is important to invite input from all
stakeholders in the process of developing Educational goals. Student performance hag
been shown to improve in schools where all in the Educational community work toward
goals that are communicated and shared among all in the learning environment.

e Security of organization -The fifth and final factor of a successful Educational is the
extent to which the Educational is secure and organized .For maximum learing to occur,
students need to feel secure. Respect is a quality that is promoted and is a fundamenta]
aspect of a safe school. There are also a number of trained staff and programs, such as
social workers, who work with problem students before situations get out of hand.

 Advance planning - Advance planning is essential for effectiveness. This means setting
clear, measurable and achievable standards to help employees achieve organizational
goals. Involving employees early in the planning process, so they understand what needs
to be done, why it must be done and how well it should be done.

« Balanced Priorities-Instead of overburdening employees with multiple tasks, efficiently
run organizations break them down into definable actions and lay down a map road for

implementing them. This

« Continued Monitoring- Continued monitoring of employees is needed to detepnl;né, -

PR ¥
whether they are meeting an organization's cxpectations for their performance. Regular .
BN

nd:

feedback allows organizations to address unacceptable performance more quicklﬁ,ia

take steps to address it.

¢ Defined Roles- Each participant and team must know their responsibilities to ensure its

success. Each team then had to develop its own progress report

« Employee Recognition- No organization can thrive without rewarding the employees

who contribute collectively and individually to its mission. Such recognition is a natural %
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part of the daily work experience, and stems from the idea that all behaviors have

positive and negative consequences.

Understanding and developing standards in education

Educational Standards identify the measurable skills a student should have at certain points in the

education path National, state and local educators play an important role in improving student

learning through development and implementation of standards throughout the country. Education

standards are written descriptions of what students are expected to know and be able to do at a

specific stage of their education. They describe educational objectives—i.e., what students should

have learned by the end of a course or grade level. Educational standards are the learning goals

for what students should know and be able to do at each grade level.

Need of Educational Standards

S

)
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They give information about what has been achieved at a particular stage of education
and how it can be compared with other achievements.

They provide feedback to learners and teachers.

They enable students to know what they are expected to understand and teachers to
know what to teach and how to teach.

They help in reformation of testing, teacher education, improved teaching practices,
and proper allocation of resources.

They give us ideas about strengths and shortcomings, and makes suggestions for
improvement.

Focus the education system on understandable, objective, measurable, and well-
defined goals to enable schools to work smarter and more productively.

Reinforce the best teaching and educational practices.

They ensure better accountability — holding teachers and schools responsible for what
goes on in the classrooms.

They help in planning, implementation, and assessment of student learning,.

- They maintain quality of Education

L. To maintain uniformity for function among various types of Educational systems.
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Parameters for Assessment of standards

The parameters for assessment of standards are as follows:

[. Validity- An assessment meets the requirements of validity if it assesses what it says

i.e. relevant set of knowledge and skills.
Reliability -An assessment meets the requirements for reliability if the mark or grade

o

reported as the result is correct.
Fairness- Fairness requires that the conditions in which the tests are taken should be

9%}

standard for all learners as far as possible. Consistency in the time allowed, the extent

of use of reference materials and easily accessible to everyone.

4. Genuineness—Parameters should be based on latest educational policies and

dimensions.

Importance of Education standards

e T DA PN g

The role of standards in education has shifted over time, the stakes surrounding standards remain

high and will continue to remain high in the future. Standards are an essential component of

education because:

Standards set clear and measurable goals. There’s a common misunderstanding

surrounding standards. Individuals often perceive standards as the curriculum or course of
study in a particular subject. Rather, standards inform educators about what the outcomes
of a course of study should be. Common Core and other state college and career readiness
standards define the skills and knowledge that students must obtain to be prepared for
college, work and life; standards also guide the goals that educators must work toward.

Standards inform instruction. Standards arc what curriculum, assessments and
professional development are designed o support and achieve. At Apex Learning,

curriculum development starts with standards.
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Standards help measure achievement. These form a common set of goals that can be
measured within a Educational to determine student’s success.

Standards ensure better accountability — Holding teachers and schools responsible for
what goes on in the classrooms. The practice of aligning learning to standards also
helps ensure that a higher level of learning is attained, guides teachers in the process of
assessment and helps keep them on track.

Standards ensures a planned System- Standards based instruction helps guide the
planning, implementation, and assessment of student learning. The use of standards to
streamline instruction ensures that teaching practices deliberately focus on agreed upon
learning targets. Expectations for student learning are mapped out with each prescribed
standard.

Standards ensure demands and expectations in classroom - Teachers follow standards
based instruction to ensure that their students meet the demands targeted. Following a
standards-based model for classroom assessment and instruction is an approach teachers
use to track student performance and plan focused instruction to meet the specific needs of

students
Trailblazing Strategies for setting Educational Standards

1. Make the standards fit into student interests- Using students' interests as the

guideline for framing standards helps in tapping into the unique qualities of each student,

2. Teach students to question- When students develop effective questioning techniques
they become active partners in constructing learning. They can shape and create meaning

by questioning if educators encourage them to do so.

3. Focus on the skills and language of learning- When students can talk about their own
learning, they can begin to make connections themselves, broadening conversations

beyond standards and moving towards authentic, individualized learning,

%
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4. Be open to many answers- When educators focus on discovering how students know

what they know, and are open to that manifesting in multiple ways, it giyves stflenta Thie

opportunity to bring creative demonstrations of learning to the table,

5. Have authentic conversations about motivations- Many students havye significant F

responsibilities outside of school that have made them skeptical about what school can do

for them.

6. Action Plan -Indian education system needs an action plan make it at par with

alobal standards. The action plan needs to focus on the teacher who plays a pivotal role in

imparting education. There should be just a short policy statement outlining the objectives:

Providing quality education to every student in the country.

7. Focus on Quality Education - A quality education is one that focuses on the whole
student — the social, emotional, mental, physical, and cognitive development of each
student regardless of gender, race, ethnicity, socioeconomic status, or geographic location.

It prepares the student for life, not just for testing.

8. Positive Environment and organization’s Culture - Environments that are healthy,
safe, protective and gender-sensitive, and provide adequate resources and facilities. This
positive environment can  be further sub-divided into following areas like

Physical, Psychosocial , Peaceful and safe environments .

9 Enrichment of Content at all levels of Education —Content is reflected in relevant
curricula and materials for the acquisition of basic skills, especially in the areas of literacy,
numeracy and skills for life, and knowledge in such areas as gender, health, nutrition,

prevention, peace and Life skills.

10. Process centered Protocols-Processes through which trained teachers use student-

[
<
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centered teaching approaches i well-managed  classrooms and schools and skilful -
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assessment to facilitate learning and reduce disparities.
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11. Qualitative Evaluation - Evaluation will be implemented qualitatively according to

grade-wise learning goals that target to overcome learning weaknesses and improve
teacher’s accountability.

12. Well Maintained infrastructure- A clean and spacious school organizational

building that includes facilities including Spacious classrooms with requisite furniture,

boards, electrical fittings like lights and fans, Activity areas, Laboratories with requisite
instruments and Latest ICT resources .

Conclusion

Trailblazing Educational stands will work as Remarkable Standards of Education that encompass
knowledge, skills and attitudes, and are linked to national goals for education and positive
participation in society. These standards are linked with Achievement in literacy, numeracy,
formative assessment, community participation, learner’s confidence and life-long learning
experiential learning. The challenge of improving quality of teaching by training teachers and
supporting them with modern educational Standards encourage an ecosystem essential for
imparting quality education. The concept of lifelong learning will have to be embedded in the
way we teach our students therefore various initiatives linking with enhancement in effectiveness
of Standards for educational institutions this trail blazing Educational Standards are key
ingredients and participants in nation-building and growth-linked economic development. To
achieve this, an enabling ecosystem will have to be developed which comprises organizational
premises along with facilities that are inviting for students, teachers who have a passion for their
chosen vocation, pedagogy that transitions from rote learning to conceptual methods. These trail
blazing Educational Standards are indeed a considerable contribution towards making the world a

better place, by enlightening young minds.
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Abstract:

Human rights denote that irrespective of discriminations, all human beings should be treated
equally. The discriminations depict the differences that exist in the society i.e., nationality, place
of residence, sex, national or ethnic origin, colour, religion, language or any other status which
hinder the human moralities. Very often to renounce from these discriminations different
legislations have been made both in international and national levels. All human beings are born
free and equal in dignity and rights. They are endowed with reason and conciseness and should
behave each other in a spirit of brotherhood. However, with the passage of time and developed
awareness the concept of human rights has also been changed and now it is not limited only to
property or public participation right, but extended to the protection and interest of all human
moralities. Moreover, to maintain the dignity of disadvantaged ones and specifically differently
abled persons (divyang) in particular is the most critical issue. It has been proved that disability is
a perception attitude which lies in the society, who also need their rights and equal opportunities
instead of avoidance or mercy. Worldwide movement including India towards the right of
disability has changed the scenario into a new look. To strengthen this many policies and
legislations have been made, but still it is a thrust area as discriminations in society has not been
removed so far. , the present article will attempt to focus on the rights of differently abled groups
especially in India with special reference to the challenges faced by both the Policy makers,
Inclusive Teachers and the differently abled group itself. The article further will focus on the
possible prospective approaches and role of the Teacher to maintain the dignity of this vulnerable

group.,

Keywords: Human Right, Vulnerable Group, Differently Abled, Divyang, Prospective Approach,

Inclusive Teachers
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Introduction:

Human rights have been a fundamental point of discussion since the dawn of human civilization,

It is a universally acceptable provision and promotion of equity, equality and freedom to which al]

humans are entitled. Maintaining the dignity of an individua
a critical issue. Moreover, to maintain the dignity of disadvantaged

r is the most critical issue. It has been proved that

| irrespective of caste, class, religion,

gender, community, society is
one and person with disability in particula

disability is a perceptual attitude which lies in the society, who also need their rights and equal

opportunities instead of avoidance or mercy. Worldwide movement towards the rights of

o

disability and within India has turned the scenario into a new look. To strengthen this so many &

policies and legislations have been framed, but still it is a thrust area as discriminations in society
is not vet removed. Therefore, the present article will attempt to focus on the rights of differently
abled groups especially in India with special reference to the challenges faced by both the Policy
makers. Inclusive Teachers and the differently abled group itself. The article further will focus on
the possible prospective approaches and role of the Teacher to maintain the dignity of this

vulnerable group.

BASIC CONCEPT ABOUT HUMAN RIGHTS:

T
% -

Human rightsdenote that irrespective of discriminations all human beings should be entertainedi
equally. The discriminations depict the differences that exist in the society i.e. nationality, plaéé‘
of residence, sex, national or ethnic origin, colour, religion, language, or any other status, whichi#
hinder the human moralities. To renounce these discriminations, different legislations have beexE
made in international and national levels. All human beings are born free and equal in dignity
rights. They are endowed with reason and conscience and should act towards one another in .
spirit of brotherhood (Article 1 of the United NationsUniversal Declaration of Human Righ
1948). The duty of States is to promote and protect all human rights and fundamental freedom
regardless of their political, cconomic and cultural systems (Vienna World Conference on Human
Rights, 1993). Since 1970 the ficld of human rightshas cmerged, especially from former socialis

in-castern and Western Europe, with major contributions also from the United States and Lat
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America. In t. ¢ pre-modernworld, the human right was mainly based on the right of participating
in public affairs and property rights. However, with the passage of time and developed awareness,
the concept of human rights has also been changed. With the changing strata, now it is not limited

only to property or public participation right, but extended to the protection and interest of all

human moralities.

The major focused groups, who are vulnerable and need special attention due to the misuse of
human rights are disabled groups who are structurally discriminated therefore need special
protection. The period from 1970 shows us different examples of human right movement. It was
started with the disability rights movement, which beganin the United States, in which people
with disabilities along with people with no disabilities had been able to come together to fight for
1 common cause. Since then different declarations and acts such as EFA-1992, RCI Act-
1992(Amendment 2002), HR Act-1993 (Amendment 2006), PWD Act-1995, NTA- 1999 etc. has

been passed both in international and national level for the protection of rights of these vulnerable

groups.
PERCEPTIONSON DISABILITY:

Historical evidenceshows that the perception of disability varies with individual differences.
Some conceptualized them as a sin to society where as some other for the sake of mercy or
sympathy. Later it has been changed to the feeling of oneness among them and now it turned into

the protection of human rights. So, the changes in the conceptualization of disability can be

observed with different progressive development in perceptions.
e Phase of Objection:In this phase existence of the disabled were objectionable in the
society

e Phase of Avoidance: In this phase the disabled were treated like a sinner and had no right

1o live in mainstream socicty.

* Phasc of Acceptance: In this phasc the disabled were accepted but in a mercy base only.

- — 44
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e [Phase of Charity: In this Phase sympathetic attitude had been developed for disabled i

2roups.
Phase of Segregation: In (his phase, instead of right to live equally, the disabled were

provided with moral support and charity. Further they were provided with education and
other rehabilitation facilitics. But the discrimination was still going on as they were =
restricted to be treated like a member in mainstream society. ‘
Phase of Integration: This was the phase in which the disabled people were tried to
integrate with mainstream socicty. The sense behind this ideology was empathy and not
sympathy. But some limitations could also be found in this ideology. This ideology 3
emphasized on the adjustment of the disabled masses with a mainstream environment. It
in other sense depicts the survival of the fittest.
e Phasc of Inclusion: This is the phase in which every individual is considered as an equal 2

member of society and emphasis is mainly on the full inclusion of the excluded masses. In |

this phase the ideology is mainly based on the right of being an individual, who are born ;>

free and equally entitled to rights as others.

RETROSPECTIONS ON THE PROTECTION OF RIGHTS OF DISABILITY:

on the change in attitude, interest and behaviour of people. It can be discussed under two heads:
<18

i.e. International scenario and National scenario.

International Scenario:

e 1817 - The American School for the Deaf was founded in Hartford, Connecticut.

1838-the London Socicty for Teaching the blind to read opened a school in London.

184 1-the first residential institution of comprehensive treatment for mentally handlcappe

was established in the mountains of Switzerland.

1847-the first separate institution was opened for mentally retarded, named Asylum fo

Idiots at Park House.
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1864 - Congress authorized the Columbia Institution for the Instruction of the Deaf and
Dumb and the Blind to confer college degrees.

1870- Landmarked for Foster’s Act (mass education).

1889- The Egerton Commission recommended compulsory education for blind.

1913-The Royal Commission passed the Mental Deficiency Bill (MBD)

1918 - The Smith-Sears Veterans Rehabilitation Act became law, and provided for the
promotion of vocational rehabilitation and return to civil employment of disabled persons
discharged from the U.S. military.

1932- The Birmingham education authority set up a child guidance clinic in convention
with special schools.

1935 - The League for the Physically Handicapped in New York City was formed to
protest discrimination by the Works Progress Administration (WPA).

1935 - The Social Security Act became law, and provided federally funded old-age
benefits and funds to states for assistance to blind individuals and disabled children.

1940 - The National Federation of the Blind was formed in Wilkes-Barre, Pennsylvania,
by Jacobus Broek and others. They advocated for white cane laws, input by blind people
for programs for blind clients and other reforms.

1940 - The American Federation of the Physically Handicapped, founded in 1940 by Paul
Strachan, was the first cross-disability national political organization to urge an end to job
discrimination.

1943 - The LaFollette-Barden Vocational Rehabilitation Act became law, and it added
physical rehabilitation to the goals of federally funded vocational rehabilitation programs

and provided funding for certain health care services.

1945 - PL.-176 became law, and it created an annual National Employ the Handicapped

Week.
1948-Universal Declaration of Human rights for the protection of rights of disabled by the

United Nations.
1950- National Association for Retarded Children (NARC), founded by America.
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1960 - The National Association for Down Syndrome, was founded by Kathryn McGee.

1961 - The American National Standard - A117.1 Barrier Free Standard was first

published.

1963 - Public Law-164 became law, and required that all physically disa
and hard of hearing children must be

bled mentally

retarded, deaf, speech and visually impaired,
educated. o
1968 - The Architectural Barriers Act became law, and required all federally financed and 48

constructed buildings to be accessible to disabled people.

1970 - Urban Mass Transportation Act: made mass transport facilities and services
accessible to the handicapped and the elderly.

1971-Declaration on the Rights of Mentally Retarded Persons.

1973 - Rehabilitation Act of 1973: addresses the issue of discrimination against people
with disabilities and prohibits federally funded programs from discriminating against
disabled individuals.

1975 - Education for All Handicapped Children Act (renamed Individuals with _
Disabilities Education Act in 1990): gives all children with disabilities the right to receive
a free and integrated public education “in the least restrictive environment”.
1978 - Disability rights activists protest the Denver Regional Transit Authority because
the transit system is inaccessible.

1979 - The Disability Rights and Education Fund is established in Berkeley, California.

1981 - The United Nations establishes the year as the International Year of Disabled
Persons

1982 - Telecommunications for the Disabled Act: mandates that public phones be
accessible to the hearing impaired by Jan 1, 198S,

1983-The World Programme ol Action concerning Disabled per

sons by the United
Nations.

1983 - The Americans Disabled for Accessible Publie Tranc: P
¢ i t Accessible Public Transit (ADAPT) organization is

established in Denver, Colorado.
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o 1984 - Voting Accessibility for the Elderly and Handicapped Act: requires that polling
places be accessible and accommodating to the disabled and elderly.

o 1989- Convention on Rights of disabled persons by UN.

o 1990- Individual with Disability Education Act (USA).

o 1990 - Americans with Disabilities Act: It gave citizens with disabilities equal rights and

prohibited discrimination by the local and federal government, employers, and private
services based on disabilities.

o 1992-Education For All, Jomtien,

o 1995 - The American Association of People with Disabilities is founded in Washington,
D.C.

1995-The Rights of Person With Disability Act was declared by the United Nations.
1995- Salamanca Report On Inclusion (UNESCO).
2000- Dakar Framework For Action.

L]

2000-Millenium Development Goals by UN.
2001- EFA: Towards Inclusion.

2006-Convention on Rights of Persons with Disabilities by the UN.

2009 - Crimes Prevention Act became law, and it expanded the definition of federal hate

crime to include those violent crimes in which the victim is selected due to their disability.

National Scenario:

1826- An Asylum for blind was opened at Varanasi by Raja Kali Shankar Ghosal.

1841- An Asylum for idiots was opened at Chennai.

1 $84- Institute for Deaf and Mute came into existence at Mumbai.

the 1886-Braille system came into India.

1934- The Psycho medical Retardation center opened at Ranchi.
* 1939- School for Mental Retardation started by the Govt. Mental Hospital, Madras.

* 1941- The first home for the mentally deficient came up at Mumbai,

e ——
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e 1954- The first special class began in regular school by Mr. Srinivasan at Andheri in

Mumbai.
o 1965-66- The Education Commission Report recommended placement of disabled -
children in ordinary schools.
e 1968- National Policy Resolution recommended the integration of disabled. :
o 1965- The Federation for the Welfare of the Mentally Retarded (FWMR, Indla)
recommended the mobilization of resources to provide services to persons with menta]
retardation. l
e 1986- The Rehabilitation Council of India was established (with special amendments
1992 and 2002).
e 1986- National Policy on Education was framed emphasizing on the integration of
disabled with mainstream society.
e 1987- The first comprehensive study was conducted by Behrul Islam Committee. )
® 1995- The Persons With Disability Act was framed with the recommendations of equaI:
opportunities, Protection of Rights and Full Participation of Disabled. '
e 1997- The National Handicapped Finance and Development Corporation (NHFDC) were
established to provide financial assistance to the disabled.

e 1999- Multiple Disability Act; The National Trust for Welfare of Persons with Autlsm, ?j

Cerebral Palsy, Mental Retardation. '
e 2002- Sarva Shiksha Abhiyan recommended with an aim for the fulfillment of rlght
education. 4

e 2009- Declaration of Right to Education as a Fundamental Right.

'f.

Hence, the historical perspectives of disabled prove that the rights of the disabled are an ongoing’
discussion. Development from pity to right has been a long-term movement. It is not enough _]us“;
only to frame diffcrent Acts or Legislations rather it should be our responsibility to monitor th

successful implementation and morcover the maintenance of these recommendations
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pRESENT CHALLENGES:

Though so many policies and legislations have been framed, still it is a thrust area as
discriminations in society is not yet removed. Different facilities have been provided both in the
Constitution and through legislation but the rights of disabled are not yet fulfilled. The
challenges confronted by the policy makers, legislatures or implementers are mainly due to the
lack of overview of the practical aspect of the need of the disabled. Maximum schemes are
based on the facilitation in medical ground i.e. limited to physical rehabilitation in the form of
preventive action, provision for aids and appliances etc... Fewer efforts made to emphasis on
human rights because of the ignorance on the part of persons with disabilities, and voluntary
organizations. Various approaches to deal with the needs of differently abled are based on

following key points:

l. Measure: Do we Measure the accessibility of differently abled groups to various
programmes for their development?

2. Maintain: Do we maintain the accessibility of differently abled groups to various
programmes for their development?

. Monitor: Do we monitor the accessibility of the differently abled group to various

e

programmes for their development?

SEN

.Modify: Do we modify the accessibility of the differently abled group to various

programmes for their development?
5. Manage: Do we manage the accessibility of the differently abled group to various
programmes for their development?

6. Motivate: Do we motivate the accessibility of the differently abled group to various

programmes for their development?

SUGGESTIONS FOR FUTURE:

Plementation and maintenance is really a problem in case of the rights of disabled. World is

g day by day with different ideologics. So the legislations, for the protection of rights of
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o
feel themselves equal with the members of the mainstream of the society.

e Developmental Rehabilitation

e Economic Rehabilitation

e Social Rehabilitation

e Employment Opportunities

e Special recommendations for multiple disabled

e Special recommendations for women with multiple disability

e Empowerment of the disabled people

e Measures to be taken to minimize the attitudinal barriers

. i
e Development of awareness of each and every member of society for better treatment to the

disabled groups.
CONCLUSION:
To conclude, we can say that every individual has equal rights to enjoy their rights equally. If \y >
want an inclusive society, even after having many hurdles on the way, we have to deveIop“:

attitude to solve the problems rather than just putting them aside. We all know that the problg

lies within the society. So, we as a member of society should change our own negative attitud-
“.

Pt

inclusion: protection and promotion of the rights of the disabled should be taken i

B
and also should motivate others to do the same. Today’s slogan is inclusion. So, for better

consideration, otherwise Recommendations and Acts will be framed and no progressive resui 3

will be achieved.
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INTRODUCTION TO THE BOOK

As per the recommendation of the National

Curriculum Framework (NCF) 2005, it is very

essential to establish a link between the life of

MATHEMATICS

Toxthook for Class I1X

children in and outside the school. The legacy of
bookish learning which continucs to shape our
system and causcs a gap between the school, home
and community can be removed with the help of the
principle of learning through experiences. This basic
idea can be implemented by developing syllabi and
textbooks on the basis of guidelines of NCF 2005.
Textbooks have always been a vital and intact part of
education. As we know, it is very true in the case of

developing countries that arc lagging behind in

or device for imparting cducational instruction. Mathematics is an important and mteres
subject in school education and textbooks are an important part of school mathematics. Textbo
provide the content in an organised manner which helps teachers to plan their teaching

decide what is taught and how it is taught. Textbooks also provide a sequence that is followed
particular subject. Given the sequential nature of mathematics, the mathematics textbook bec

a fundamental component of mathematics achievement, The National Policy on Educafidl

ma——— |
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esses learning mathematics as a compulsory subject up to the sccondary level. It is also
:\‘;ninl to scc to what cxtent the school mathematics textbook reflects the changes in the
nathematics curriculum that have taken place.
This is the review on Mathematics text book for class IX based on CBSE Curriculum. This book
i< written by a pancl of 16 renowned authors of different schools. The Chairperson of the advisory
oroup in science and mathematics is Professor J.V. Narlikar and the Chief Advisor for this book,
professor P. Sinclair of IGNOU, New Delhi for guiding the work of this committec. All the
quthors arc highly qualified and expert in their field. They all are very experienced as well as
having in-depth and conceptual knowledge of content. They are expert in student psychology and

understand the importance of subject and write the content as per its need and importance.

PHYSICAL APPEARANCE

As per NCERT rule to keep the cost of book low, paper used is not pure white but still it is
durable and very good. Quality of content printing of book is clear, bold and easily readable from
first to last and font used is legible. Cover page is attractive and blue colour appeals the students.

Book is of standard A4 size and easily handled and fitted in school bag also. Book binding is
quite strong but still if handled carefully works for whole year.

CONTENT

Since this book is prescribed by CBSE, it is fully in accordance to syllabus. The book is

constituted 15 chapters. Each and every topic of the chapters is relevant, elaborated and described
very intelligently with sufficient elaboration and examples. After every two or three topics it has
an cxercise which contains sufficient questions to understand and practice the topic by the

‘ludents. Since the course is to complete in one session the number of questions are not sufficient

‘0itrequire adding more, The Textbook is strictly based on child centred curriculum.

ORGANISATION AND PRESENTATION
Book has a lot of cxercises to revise and practice the topics. Content of the book is logically
Haneed, well organised, systematically presented by the authors as per child psychology.
! horatory work and project work is given at the back of book to promote group task and hands
T =
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y interesting which initi

on activities. This mathematics books is ver
and various other approaches for

facilitates to learners to use problem solving, synthetic, analytic
ividual differences among I

carners by catering their varioyg
answer key and hints suitably. The book ‘Sg ..

effective learning. It also take care ind

psychological needs. It also carries tables, appendix,
afTordable by |earners i

updated and of latest edition, Price of the book is

LANGUAGE

Languagee used is unde ary used is according to the mental leVel_;"J

rstandable and moderate. Vocabul

accepted at national and international level,

of students. Terminology and symbols used is
al thinking and scientific attitude in

Mathematical grammar used cffectively to develop critic

students. It helps students to use mathematical symbols and to

logic, sharpness and beauty of its language.

EXERCISE AND ILLUSTRATIONS i

are sufficient, very clear and appropriate. { j

Hlustrations after topics are provided. Exercises
utes a lot in}

which follows Blooms’ taxonomy and contrib

contains questions following NPC
r mathematics. There is lack of HOT

developing appropriate attitude and interest in students fo

(High order thinking skills) questions in exercise, which does not satisfy the needs of giﬂé}'

children.
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JIMS creating the future!

Jagan Nath Gupta Memorial Educational Society was established in 1993 to develop & train the next generation of professionals who would
cort-Dute towards the economic and social development of our country. The g!ehvery standards, thus have been ensured to provide an inspiring
kearming environment which helps in transforming learning minds into result oriented professionals.

Commitment to the cause of education

o rirestuctoe of ground 10.00.000 sq feet spread over 9 State-of-the-Art campuses, cutting-edge
morrvingy protessional pusdance, pracbeal training, international placements, ever evolving curriculum,
e of T best svaladle pro‘essional courses. . that's not all, the thrust is on the realization of your
hgMest BSHIFENONS

Enviable Infrastructure

Ll campuses e htech, wi-f enabled with state-of-the-art laboratories, Labs, well-stocked along with
copiens Teceetond tacines. The classrooms are equipped with multimedia and audio-visual equipments
: tnoiitan eSechve earming Bnd are designed to promole maximum interaction between the faculty and the
SLdeTs
Guru Mantra

T oF o Dgpes sTEnges i o tecully members, who have distinguished academic achievements to their credit
ANt Wy achwely wolved I lEaching Tareng, research, consutancy and a big pool of expert guest faculty,
QOIS Soeclsts YoM ndusTy government and research institutions for ensuring a new edge lo corporate
W BT STRGNG B DEsnOe beteesn TWeony and practice

Academic Programmes’

i wCHOHTIC Py TiTes it specficaly designed keeping in mind the current Indian economic scenario and the requisite corporate needs that expose the students to concepts, techniques

BT DSOSt 100 Trough 0 Eerachve learming Process

e Gauste @t 0T nd B venous posT oraduste and under graduate levels al various campuses according to the needs of the aspirant at large:

Journalism (Mass Comm.)

Management
Information Technology
Art & Design

Great Corporate Exposure

Ao encetient learming environment 1 ensured at all imes o display supericr leadership qualities along with a valua driven
Fidsel #4d sharp ielleclual acumen by way of constant interaction with industry professionals through summer
Fhersstips IWDUSYy vislts guest leCTures, seminars, mock interviews, pre-placement talks, campus Interviews.

Mentoring and Personal Enhancement

W prepare ed sgup Sudetits with requisite skills 10 face the corporate world, Personality Development sosslons are
o e 1 ey bl o awarehioss and develup a posilive atitude amongst students 1o cope with time and stress Issues.

For further information contact:

Deii OMIN 45184100 warw prosehs g KALIAJY A VU200 wwew jayarmnath oy VASANT KUNJ 40010900 www [imsd org LAJPAT NAGAR 49219191 www.Imssouthd

Rajasias JAIPUR 0141 407

Haryana  BAHADURGARN D127 69U7Z00 71% www jJagannathuniversityncr ac in
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Thedistinct Edge
« First Institute among private sector Institutes to have been granteds
license for FM Community Radio in Delhi = Hotel Management course
ranked 2* in Delhl as per GHROC survey for CSR 2009 » International -
Parinerships: Collaboration between Cologne University of Applied
Sclences, Germany (CUAS) and JIMS for academics, faculty and
studeni exchange programmes. * Workshops are conducted every year
In collaboration with PHDCCI and KAF, Germany for executives of SMEs
to develop thelr awareness, knowledge and skills in areas of -
Development, Team Bulilding, Total Quality Managemeni, Retall, l’i"
Banking and Insurance, Project Management etc. = Internatiosal
Conferences with participation of experts from World Bask,
International Monetary Fund (IMF), Asian Developmeni Bank, DR
(UK), UK Trade & Economic Policy Division and Australian Trade =
Commission. &
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Engineering

Hotel Management
Law & B.Ed.

*Select programmes olfered at salect campuses
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